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The present report is compiled and written by Joanna Tsiganou and Katerina Vezyrgianni
on behalf of the EKKE team.

The report has been based on the Impact Assessment Methodology and Tools (annexed to
the present report) originated by the EKKE team by help of E. Tsouparopoulou (adjust
researcher by contract) and the apprentice student A. Nita, the interim reports drafted by
the members of the EKKE team subject to consent and approval of all partners.
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DIALECT3 Project’s Objectives and Expected Results

1. Introduction

According to the project’s Grant Agreement, DIALECT3 comes to cover the untapped
potential of physical education professionals as promoters of inclusive education, fighting
structural racism and intolerance within lower secondary schools in Greece. Integrating an
already tested as part of the REC funded project DIALECT (1) “community-building through
football3” methodology in the physical education curriculum, under the lens of
intersectionality it contributes to the Call's objective, seeking for “a comprehensive and
intersectional approach to prevent and fight against intolerance, racism, and
discrimination”. Tackling racism as part of intersectional stereotypes in schools, the project
focuses on supporting the inclusion of migrant, refugee, and Roma adolescents, boys, and
girls promoting the formation of school communities of tolerance through the physical
education curriculum.

The project targeted the training of physical educational professionals of lower
secondary schools and relevant university students in Greece on the application of the
project’s methodology, enhancing their inclusive educational competencies. Through the
creation of mixed-football teams -in the context of physical education classes in schools in 4
intervention areas- the improvement of vulnerable adolescents, aged 12-15 years, in their
multicultural understanding and sense of belonging in the school environment, creating
intercultural bonds with their peers, was ultimately aimed.

Flowingly through an impact assessment research, the intervention’s impact was
evaluated and its results will feed the development of policy recommendations, supported
by the Associated Partners (Greek Ministry of Migration and Asylum, and the Institute of
Educational Policy), promoting the institutionalization of DIALECT3 results in the Greek
physical education curriculum providing tools for inclusive education, while the methodology
will be transferred to relevant stakeholders at EU level through targeted transferability
workshops.

2. Impact assessment research objectives

According to the project’s Grant agreement the Work package WP4 involved the
“Implementation and assessment of DIALECT1 toolkit and respective protocols for inclusive
physical education in Greek schools, creating communities of tolerance through football”.
Among the specific tasks a “T4.6 Impact assessment of the project’s intervention”, work
sub-package was provided. As stated at the Agreement “following the completion of the
project’s activities and the implementation of local tournaments, an impact assessment
exercise will be carried out, to measure the impact, with a focus on behavioral change of
trained physical education professionals and adolescents involved, in relation to tolerance
and non-discrimination in the school environment and sense of belonging. The impact
assessment will be based on a comparative analysis of pre (for baseline data) and post data
acquired, while ensuring gender mainstreaming. EKKE will design the impact assessment
plan and tools, including evaluation tools, survey and/or in-depth interviews with the
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involved stakeholders, and will prepare the final impact assessment report”.
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Thus, the objectives of the impact assessment research have been identified as
follows:

a) Learning outcomes achievement related to project’s activities;

b) To assess the project’s impact, on trained physical education professionals and
adolescents involved with a focus on their behavioral change and the development of
a sense of belonging in relation to tolerance and non-discrimination in the school
environment.

c) To assess impact data comparatively through an analysis of pre (for baseline data)
and post data acquired, while ensuring gender mainstreaming.

These objectives are in accord to the DIALECT3 scope since according to the project’s
Grant Agreement, DIALECT3 comes to cover the untapped potential of physical education
professionals as promoters of inclusive education, fighting structural racism and intolerance
within lower secondary schools in Greece. Integrating an already tested as part of the REC
funded project DIALECT(1) “community-building through football3” methodology in the
physical education curriculum, under the lens of intersectionality it contributes to the Call’s
objective, seeking for “a comprehensive and intersectional approach to prevent and fight
against intolerance, racism, and discrimination”. Tackling racism as part of intersectional
stereotypes in schools, the project focuses on supporting the inclusion of migrant, refugee,
and Roma adolescents, boys, and girls promoting the formation of school communities of
tolerance through the physical education curriculum.

The present impact assessment report is based on a comparative analysis of pre (for
baseline data) and post data acquired. EKKE has designed the impact assessment plan and
tools. All involved stakeholders, i.e. physical education professionals implementing
DIALECT3 activities at schools in all 4 areas, have collected evidence and data from the
project’s target as required by EKKE. Based upon the processing of the evidence provided,
EKKE has prepared the present final impact assessment report.
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1. Background information

The impact assessment research has been situated within the general framework and
rational of the DIALECT3 project guided by certain conclusive arguments of the relevant
literature. As already stated at previous deliverables all people living in extreme poverty
suffer from exclusion. It has long been recognized that physical education and sport can be
used as a vehicle to promote the social inclusion of marginalized populations, and to
contribute towards better understanding among communities. Physical education and sport
enable immigrants and the host society to interact in a positive way, thus furthering
integration and inter-cultural dialogue. Moreover, sport can play an important role in
reducing social tensions and conflicts at the community and national level by addressing the
sources of this exclusion and providing an alternative entry point into the social and
economic life of communities. At the most fundamental level, well-designed activities that
incorporate the core values of physical education and sport — self-discipline, respect, fair
play, teamwork, and adherence to mutually agreed upon rules — help individuals to build
the values and communication skills necessary to prevent and resolve conflict in their own
lives.
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SUPPORTS
EMPOWERMENT
OF PERSONS WITH

DISABILITIES

BREAKS DOWN
BARRIERS AND
CHALLENGE
STIGMA

Source: UNESCO (2015), Quality Physical Education

It has also been recognized that stereotypical perceptions burden girls’ participation
to sports clearly identified as boyish prerogative. Investment in quality education,
particularly for girls, generates immediate, intergenerational payback across all dimensions
of sustainable development. Schools are the ideal way to reach large numbers of girls and
equip them with the information, skills and confidence necessary for lifelong physical activity
and enjoyment of sport. Indeed, for girls who are able to attend school, physical education is
of central importance. Scholars have noted that physical education programs which ignore
girls’ views on relevance and enjoyment can act as a barrier to their participation.
Specifically, the traditional, sport-based, multi-activity form of physical education, where
lessons focus on sports techniques, and where the predominantly masculine values of over-
competitiveness and aggression override values such as fair play and co-operation. It is
argued that provision of this nature caters only for a minority of already sport-competent
children, typically boys, resulting in confirmation of incompetence and failure for the
majority.

In order to maximize the contribution of physical education to the development of
positive lifelong habits, curricula should be flexible, and open to adaptation, so teachers are
empowered to tailor provision to suit the diverse needs of the young people they are
working with. This should be done through consultations with young people to ensure their
interests and needs are reflected, and to strengthen broader civic engagement through
physical activity. An inclusive approach to curriculum development should have in-built
flexibility that enables adjustment to different needs, ensures that everyone benefits from a
commonly agreed level of quality education, and that gives the teacher freedom to adapt
their working methods to achieve maximum impact and relevance within their specific
classroom context. In addition to this, a flexible approach to school organization and pupil
assessment is required. Such flexibility allows for the development of a more inclusive
pedagogy, shifting the focus from teacher-centered to child-centered and embracing more
diverse learning styles. Accessible and flexible curricula, equipment and learning materials
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can serve as the key to creating inclusive schools. Furthermore, adequately trained
professionals are vital to the implementation of inclusive curricula, and it is important
that teachers have a full and accurate understanding of the needs of all learners so that they
can deploy a range of skills to promote achievement. Pupils with special educational needs
or disabilities, girls, and learners from minority groups, who might be at risk of under-
achievement due to various socio-economic factors, depend on teachers to manage their
learning and provide support.

Furthermore, the use of sport as an intervention to reduce intolerance, racist
violence and crime in the community and to reduce radicalization of young adults has
become a common practice. Studies suggest that participating in sport may improve self-
esteem, enhance social bonds and provide participants with a feeling of purpose. Literature
emphasizes the fact that sports can play a positive and constructive role in the lives of young
people. Physical activity can boost their self-confidence and provide young people
opportunities to meet and make friendships with other young people. This can lead to
positive identity development and a sense of belonging — two protective factors when it
comes to the prevention of violent extremism. However, it is important to note that sports
initiatives do not automatically lead to these positive outcomes. To ensure positive
outcomes, sports initiatives should be accompanied by educational program and fulfill
certain conditions. These include for instance bringing together different groups of young
people, providing alternative social contacts, offering daytime activities and success
experiences, and focusing on positive identity development. Inclusion is a key promotive
factor, which contributes to societal resilience. As a promotive factor, it aims to build unity in
diversity over identity politics. Promotive factors, such as inclusion, are part of a strength
based approach that focuses on developing individual and societal resilience to racism,
xenophobia, radicalization and violent extremism. Practitioners working on the
enhancement of social coping skills (a protective factor) such as social needs, talents, and
ideals protect youth directly from feelings of exclusion (a risk factor).

Therefore, good practices as the case of football3 rational and methodology are
most welcome as in accord with all the above. Football3 targets to promoting key life skills
and empower youth to become leaders as well as to providing both players and mediators
with knowledge and life skills, are enhanced. It is aiming not only to increased willingness to
include others, regardless of gender, ability, age or background, increased communication,
decision-making and conflict-mediation skills, improved respect for women and girls, and
appreciation of gender equality, enhanced sense of fair play, responsibility and
accountability, increased desire to become a role model for others and increased
participation in the community but also to increased social participation. It is also aiming to
advance creative skills of building interaction, engagement and participation in the
economic, social and cultural aspects of society through sports and especially football and
football3, promoting democratic participation, fundamental rights and intercultural
dialogue.!

The DIALECT3 project intends to realize all the above with a combined effort in
schools and through physical educational curricula towards a more inclusive sports culture
and football implementation, especially in school environment. Through the impact

! Jagtar Singh, Paulette Kerr and Esther Hamburger (eds), 2016, Media and Information Literacy:
Reinforcing Human Rights, Countering Radicalization and Extremism, MILID Yearbook United Nations
Educational, France, UNESCO Open Access Repository (http://www.unesco.org/open-access/terms-
useccbysaen). Also, Mapping of media literacy practices and actions in EU-28, European Audiovisual
Observatory, Strasbourg, 2016.
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assessment research an attempt was made to estimate the impact of the project’s
objectives, as related, to the above milieu.

2. Methodology

The present section refers to the methodology of conducting the impact assessment
research including the respective research tools (see ANNEX).

Target impact assessment research populations

The impact assessment research populations include all population categories of the
DIALECT3 project:

» Physical education professionals of lower secondary schools
> University physical education students

> In the context of physical education classes in schools in 4 intervention areas,
vulnerable adolescents 12-15 years old in Greece.

The identification of the above three categories of research population is in accord
with DIALECT3 project rational, objectives and activities to be assessed. It is to be mentioned
that the DIALECT 3 project focuses on supporting the inclusion of migrant, refugee, and
Roma adolescents, boys and girls and on promoting the formation of school communities of
tolerance through the physical education curriculum. This involved Physical Education
professionals working in schools as promoters of inclusive education, fighting structural
racism and intolerance within the lower secondary school environment, but also university
physical education students. It also involved vulnerable adolescents enhancing their
multicultural understanding and sense of belonging in the school environment, creating
intercultural bonds with their peers.

Impact assessment research areas

The areas of implementation of the impact assessment research were identical to those
selected for all project’s interventions, that is 4 geographical areas in Greece (2 urban and 2
rural areas) were all project’s activities were accomplished. These areas were selected (in an
initial stage of the project) on the basis of specific socio-economic characteristics such as:

a) enhanced poverty and unemployment, weak social networks and relative lack of
opportunity structures,

b) increased voting rates in favor of political extremist and populist parties and
incidents of racism and intolerance,

c) high percentages of migrant populations (including newcomers).

In addition, one more set of criteria was included such as: a) access and b) pre-
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existing active networks. In sum, the selection of the areas was based on two broad
categories of criteria, namely: 1) Socioeconomic characteristics, and 2) Access and
Networks criteria.

It is also to be mentioned that the ultimate selection of areas was based on
extensive study? of relevant official statistical data. Ultimately the areas of Athens and
Thessaloniki, were selected to be involved in the project’s intervention as the two major
urban cities in Greece. This is also concurrent with the fact that these two urban areas where
already proposed for intervention in the Grant Agreement. With regard to the selection of
rural areas, the areas of Evia (in Sterea Ellada) and Igoumenitsa (in Ipeiros) were proposed
for the implementation of the actions of the DIALECT 3 Programme. Naturally, the impact
assessment research followed the directives and the implementation actions of the whole
project.

3. Impact assessment research activities and tools

The research activities leading to relevant to the scope of the project’s impact assessment
include the design and implementation of 7 distinct research tools each one aiming at
specific but interrelated objectives:

A) Online quantitative research:

It includes the design and implementation of two (2) distinct research tools targeting a)
physical education professionals and b) relevant university students.

The aim was to assess improved level of competences and practices promoting
tolerance, social inclusion and their own attitudinal stance through physical education.

More specifically:

» An online questionnaire was designed and distributed after training to university
students trained throughout the activities of the project.

» An online questionnaire was designed and distributed after training to physical
education professionals trained throughout the activities of the project.

B) Self - completion quantitative research:

It includes the design and implementation of four (4) distinct research tools targeting a)
physical education professionals implementing DIALECT3 activities at schools in all 4 areas
of project’s intervention pre and post students’ training phase and b) adolescents aged 12-
15 years old participating in DIALECT3 activities at schools in all 4 areas of project’s
intervention pre and post their training phase.

2 See DIALECT 3: WP2: Needs assessment for the integration of DIALECT1 “community building through
football methodology to prevent intolerance” to the school context under the lens of intersectionality,
NEEDS ASSESSMENT REPORT for fighting racism and discrimination in schools through physical
education.
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The aim was to assess improved level of competences and empowerment
practices promoting tolerance, social inclusion and behavioral change.

More specifically:

» A questionnaire designed and implemented for self-completion by adolescents at
schools aged 12-15 years in all four areas of the project’s intervention during their
pre training phase.

» An identical questionnaire designed and implemented for self-completion by the
same adolescents at schools aged 12-15 years in all four areas of the project’s
intervention during their post training phase.

» A questionnaire designed and implemented for self-completion by physical education
professionals implementing DIALECT3 activities at schools in all 4 areas of project’s
intervention, during the pre-implementation phase.

» A questionnaire designed and implemented for self-completion by physical education
professionals in the course of DIALECT3 activities at schools in all 4 areas of project’s
intervention, during the post-implementation phase.

C) Qualitative Research:

It includes the design and implementation of two distinct qualitative research processes. In
the context of the impact assessment research qualitative research was also accomplished by
use of two distinct tools: a) a focus group technique involving physical education
professionals implementing DIALECT3 activities at schools in all 4 areas of project’s
intervention and b) observation and decoding of impressions, views and experiences held
by physical education professionals implementing DIALECT3 activities at schools in all 4
areas of project’s intervention as expressed during the on-going mentoring sessions
throughout the project’s activities implementation at schools.

The aim was to enhance our understanding of how physical education
professionals as agents of behavioral change through the adoption of DIALECT3
methodology at schools.

. (7m\\ APIETOTEAEIO
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More specifically:

» A focus group guide was developed and addressed in an on-line focus group
session of physical education professionals who implemented the DIALECT3
methodology at schools.

» Observation of the monthly mentoring sessions was conducted with a view to decode
by processing additional material the on-going implementation of football3
methodology at schools by physical education professionals.

Research Questions

For each category of impact assessment research population specific research questions
were formulated in order to couple the objectives of each research task.

Thus, a set of question items was designed to assess policies and more particularly

a) On the existing level of competences and practices promoting tolerance through
physical education and

b) On the policy context around racism in schools and the way that the existing physical
education curriculum promotes tolerance, fighting racism and intersectional
stereotypes.

C) On the level of future curricula design how the existing physical education means
could be amended in order to include actions relevant to the DIALECT3 and football3
methodology to promote tolerance, fighting racism and intersectional stereotypes.

Another set of research questions was designed to address relevant to the scope of the
project challenges faced by physical educators concerning racism and discrimination in the
school environment, and ways employed so far for handling cases, especially in view of
DIALECT3 implementation.

Considering adolescents, questions were designed to address alterations in their
behavior, stances and attitudes by participating to football3 activities and their
empowerment to deal with discrimination faced in the school environment, the challenges
in terms of racist incidents, existing relations with school mates and points of dispute.

Main themes under empirical investigation include:

» Existing stereotypes and prejudice hindering social inclusion facilitating hate
intolerance.

The significance of sports culture in combating racism and discrimination.

Football in general and football3 in particular as a means to bridge cultural
differences in school, community and social environments.

Concepts and indices

The impact assessment research questions were designed to operationalize three main
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concepts through relevant indices:
» Tolerance
» Social Inclusion

> Behavioral Change

In order to identify tolerant or intolerant beliefs and behaviors we have decoded the
meaning of ‘tolerance’ in accord with certain conceptual components:

> Tolerance is respect, acceptance and appreciation of the rich diversity of our world’s
cultures, our forms of expression and ways of being human. It is fostered by
knowledge, openness, communication, and freedom of thought, conscience and
belief. Tolerance is harmony in difference. It is not only a moral duty, it is also a
political and legal requirement. Tolerance, the virtue that makes peace possible,
contributes to the replacement of the culture of war by a culture of peace.

» Tolerance is not concession, condescension or indulgence. Tolerance is, above all, an
active attitude prompted by recognition of the universal human rights and
fundamental freedoms of others. In no circumstance can it be used to justify
infringements of these fundamental values. Tolerance is to be exercised by
individuals, groups and States.

» Tolerance is the responsibility that upholds human rights, pluralism (including
cultural pluralism), democracy and the rule of law. It involves the rejection of
dogmatism and absolutism and affirms the standards set out in international human
rights instruments.

» Consistent with respect for human rights, the practice of tolerance does not mean
toleration of social injustice or the abandonment or weakening of one’s convictions.
It means that one is free to adhere to one’s own convictions and accepts that others
adhere to theirs. It means accepting the fact that human beings, naturally diverse in
their appearance, situation, speech, behavior and values, have the right to live in
peace and to be as they are. It also means that one’s views are not to be imposed on
others.?

We have also adopted the rational of the principles for the practice of tolerance in
schools.*

31994 UNESCO preliminary version of a longer, more comprehensive guide which will be published
during the United Nations Year for Tolerance, 1995. UNESCO Declaration of Principles of Tolerance,
Proclaimed and signed on 16 November 1995. In UNESCO (1995) Tolerance the threshold of peace -
Unit 1- pp 127

4 If schools are to be such places, they will need principles and guidelines for tolerance. The following
is a list of the 'ingredients' of anti-racist education as it is being developed by the Anne Frank
Foundation (the Netherlands). It provides an excellent list of principles for education for tolerance.
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2. Positive approach to ethnicity.

3. Learning to think inclusively.

4. Integrating intercultural education.
5. Focusing on similarities.

6. Combating racism on a broad front.

7. Creating a positive school atmosphere.

On the other hand, from our research experience in DIALECT project adolescents’
behavioural change involves aspects of their social inclusion, like social capital, sense of
belonging, group cohesion and an individual’s new communications, socialization and life
skills. We have adopted both, a narrow concept which defines social inclusion in terms of an
individual’s social capital (i.e. social relationships) and sense of belonging and the holistic
concept which defines social inclusion as the process of improving: (1) the terms for
individuals and groups to take part in society, and (2) the ability, opportunity, and dignity of
those disadvantaged on the basis of their identity to take part in society.

The impact assessment research tools were developed along the above lines and
are included in the ANNEX | session of the present report in Greek and English versions.
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Impact Assessment Research Results

1. On-line qualitative impact assessment research

As mentioned at the methodology section, impact assessment research included the design
and implementation of an on-line questionnaire addressed to education professionals
trained throughout the activities of the project and physical education university students.
The aim was to assess improved level of competences and practices promoting tolerance,
social inclusion and changes to their own attitudinal stance through physical education
curricula. The target was also to assess the learning outcomes achievement related to
project’s activities (hereby information and training to DIALECT3 methodology activities),
and diagrammatically as follows:

Training
seminar's
content,
received skills
and tools

Training

argani:;a;ion,
Pifainers . Empathy,

respect,
fight diversity,
iclusion

1.1 Results based on the online questionnaire addressed to physical education
professionals trained throughout the activities of the project.
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In total, twenty-eight (28) physical education teachers have participated in the training
seminars, nine (9) men and nineteen (19) women, most of them were more than fifty years
old (thirteen out of the twenty-eight), with a master’s degree (fifteen out of the twenty-
eight). Most of them have at least eleven years of experience in education, working as
teachers with a permanent contract (fourteen out of twenty-eight) in generic type schools
(twenty-four out of the twenty-eight) and having one hundred fifty (150) to three hundred
(300) students enrolled in their classes in total (thirteen out of the twenty-eight). The
majority of the participants work at schools in Central Makedonia (eleven out of the twenty-
eight) and more specifically in the municipalities of Igoumenitsa and Chalkideon (four out of
the twenty-eight). The participants school classes are composed of Greek and migrant
children.

Most of the participants stated that they were very satisfied by their participation in
the training, the scientific update, the update on educational topics, the update on inclusive
education issues, as well as the preparation of the trainers and presenters, the organization
of the training, the deployment of the monitoring equipment, and lastly by the duration of
the training seminar. Moreover, the majority of the participants found the training very
interesting and they stated that:

e their expectations from the training were met to a great extent,

the training contributed to improving their knowledge,

e the training contributed to a great extent to the promotion of equality, the inclusion
of diversity, and the combat of discrimination,

e the training contributed to a great extent to the development of teamwork among
the students,

e the training contributed to a big extent to the acceptance of diversity among
students, the development of self-regulation mechanisms of students’ behavior and
the promotion of cooperation and respect among students.

Considering the DIALECT3 objectives and scope of trainings, the majority of the participants
stated that the training:

e contributed to a big extent to the improvement of skills in relation to the classroom
management strategy and the communication with students,

e helped to a big extent with resolving conflicts or unwanted behaviors,

e contributed to a big extent with the way of organizing, game modification, and
conducting the course and

e contributed to a big extent with the way of designing a teaching scenario.

Moreover, most of them feel confident that they are able to a large extent to apply the
methodology taught in their classes. As to the assessment of the positive aspects of the
trainings most of the participants stated that the training helped them be more organized
and led them to a deeper understanding of the material, the games and their
implementation and the integration of life skills through football and sports in general. Other
participants also underlined the “appropriately targeted training material”, the

“transmission
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of trainers experience- knowledge”, the “new ideas” developed, “teamwork”,
“immediacy”, the “clarification of the theoretical framework”, “the scientific level of
the training. Participants also stated that they learned about processes for eliminating
stereotypes and seek solutions to relevant problems they possessed more knowledge
considering inclusion, integration, reduction of inequalities-prejudices, teamwork, respect,
and fair play. In terms of the difficulties in the implementation of the DIALECT3 and football3
methodology that was proposed through the training most of the physical education
professionals stated that there was more training time needed. Although the majority of the
trainees did not had any suggestions for the improvement of the training seminar, some of
them suggested that physical education professionals need more information about the
benefits of the above methodologies so that they are sensitized and increase their
participation in the training program. Two of them suggested to increase the number of
meetings and the extension of the methodology proposed to other sports as well and for
children of all ages. There were and those who stated that the seminar was excellent,
focusing primarily on human values and the advancement of human rights, and that it was
highly beneficial and constructive.

In conclusion, the training seminar for physical education professionals showcased a
diverse range of participants in terms of age, educational background, and experience. The
majority of the participants were satisfied with the training and found it to be beneficial in
various aspects such as scientific updates, educational topics, inclusive education issues, and
overall preparation. The training seminar contributed to promoting equality, inclusion, and
combating discrimination. The participants highlighted positive aspects of the seminar,
including its focus on inclusivity, diverse objectives in schools, and rich material. However,
some negative aspects were also mentioned, such as the duration of the seminar and a lack
of audience participation. They expressed, however, their interest in working on the
proposed methodologies as teachers at schools and believed that physical education courses
could promote democratic values and combat discrimination.

The satisfaction levels among participants to the training courses were generally
high. The training seminar contributed to improving skills in course design for teaching,
game modification, and knowledge about sports and physical activities. Additionally, the
majority of participants expressed confidence in their ability to apply the methodology
taught in their classes. The feedback provided by the participants suggests that the training
seminar was successful in achieving its goals. They also offered valuable suggestions for
improvement, such as more information about the benefits of the program, extending the
training to other sports and ages of adolescents involved and providing more participant
opportunities. Overall, the training seminar was considered constructive, useful, as also
focused on human values and the strengthening of human rights.
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1.2 Results based on the online questionnaire addressed to physical education
university students

In total, thirty-two (32) students of the Aristotle University of Thessaloniki have answered
the online questionnaires about the training seminars, eighteen (18) of whom were men and
fourteen (14) women. Most students declared themselves in their fourth year of study. Most
participants would be interested in working as a physical education teacher in schools. All
the participants believe that physical education courses in schools can function as a means
to promote democratic values, equality, and freedom, to fight discrimination, and to include
diversity. In addition, almost half of the participants agreed very much with the proposition:
“The physical education teacher is the person who will arouse the interest of the students
and create the appropriate learning environment so that good interpersonal relationships
between the students can be cultivated”.

The satisfaction levels among students regarding their participation in the training
seminar vary, with the vast majority expressing high levels of satisfaction. The overwhelming
majority of the participants also show varying degrees of satisfaction with different aspects
of the training program, with notable interest in the scientific updates, the updates on
educational topics and on inclusive education issues, the preparation of the trainers and
presenters, the organization of the training and of monitoring equipment, as well as the
duration of the training seminar. Additionally, the vast majority of the participating training
seminar students were to a great extent interested in the training seminars' context which
has met to a great extent their expectations. They have also stated that the received training
contributed to the promotion of equality, the inclusion of diversity, and the combat against
discrimination to a great extent; the training also contributed to participants' knowledge
improvement.

Moreover, trainees stated that the training seminar contributed to a great and big
extent to the improvement of skills about the course design for teaching and the
development of knowledge about the techniques of teaching sports and physical activities.

Various positive aspects were highlighted, including inclusivity, empathy and
informative content. Other aspects stated include certain merits of the training such as: "It
had a nice subject and | agree that physical education is the appropriate subject", “it led a
learning to conduct a different type of game, in football - (Football 3), which offers a red
card to racism)", "it includes a transformative perspective on the composition of academic
disciplines in schools", "it contributes to analytic theory", "it is an open seminar on
dialogue", it includes “interesting suggestions", "knowledge update", "diverse objectives in
school". Some marked the "good organization", the '"informative content", "full

information"”, "rich material", the "preparedness for all possible situations", "preparedness

for school", "knowledge adoption", "diversity", "elimination of stereotypes”, "elimination of
discrimination", "eradication of racism", "familiarity with the idea of diversity", "equality",
"respect”. Those aspects could be classified into three main categories: a) abolishment of
discrimination (through inclusion, respect, empathy, embracing diversity, etc.), b)
empowerment through the training seminar's content (subject, received skills and tools,
etc.) and c) knowledge promotion through the organization of the training (preparation,
expert trainers, etc.). Some students affirmed that they have implemented the knowledge
acquired during the training. Some, however mentioned training implementation as partial

and contingent upon further training.
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Summing up, the training seminar was well received. Most participants
expressed interest in becoming physical education teachers in schools, believing that
physical education courses can promote democratic values and combat discrimination, and
expressed high satisfaction with the training seminar and its various aspects, including
scientific updates, educational topics, and inclusive education issues. Participants also stated
that the training seminar contributed to the promotion of equality, the inclusion of diversity,
and the combat against discrimination. Positive aspects of the training seminar included its
focus on inclusivity, diverse objectives in schools, and rich material. Negative aspects
included a lack of time or long duration of the seminar and a lack of audience participation.
Participants expressed interest in working as physical education teachers believed these
courses could promote democratic values and combat discrimination. The satisfaction levels
among students regarding their participation in the training seminar run high with the vast
majority expressing high satisfaction levels. The training seminar contributed to improving
skills in course design for teaching, game modification, and knowledge about sports and
physical activities. The overwhelming majority of participants unreservedly attested to
applying the insights gleaned from the seminar.

2. Self - completion impact assessment quantitative research

As mentioned at the methodology section impact assessment research included the design
and implementation of four (4) distinct research tools targeting a) physical education
professionals implementing DIALECT3 activities at schools in all 4 areas of project’s
intervention pre and post students’ training phase and b) adolescents aged 12-15 years old
participating in DIALECT3 activities at schools in all 4 areas of project’s intervention pre and
post their training phase. The aim was to assess improved level of competences and
empowerment practices promoting tolerance, social inclusion and behavioral change.

2.1 Results® based on physical education professionals’ views pre and post adolescents’
training phase

Two different self-assessment questionnaires were designed for the purposes of the impact
assessment research regarding Physical Education (PE) professionals who participated to the
pilot testing phase, i.e. those agreed to adopt into school curricula for a specific period of
time, the football3 methodology and the educational scenarios developed though out the
project’s activities. Their schools were located to all 4 project’s intervention areas.

In the first questionnaire, PE professionals were asked to indicate on a 5-point scale
their level of agreement on issues concerning students’ behavior in their school classes
regarding participation to group activities, or exhibition of discriminatory behaviors, their
views about inclusivity and promotion of tolerance through the physical education course
and about the use of educational scenarios or interventions to promote tolerance and
inclusivity into PE course.

5> Although data was gathered through a closed-type questionnaire, its analysis offers more qualitative
type information according to teachers experience and observations during the intervention phase
which is exploited in combination with the results of the focus group discussion along with the
mentoring sessions.
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In the second questionnaire, administered to participant teachers upon
completion of the pilot testing period, the purpose was teachers to indicate on a 3-
point scale the level of agreement in regard to their experience through the implementation
of football3 methodology along with the developed educational scenarios. The topics of the
questionnaire included their own level of satisfaction and expectations about the
intervention, whereas there were also asked questions regarding students’ behavioral
change after the intervention with focus on the potential strengthening of students' skills to
develop teamwork, to accept diversity, to cooperate, to be tolerant, resilient to
discriminatory behaviors etc.

Main findings

In total 14 PE professionals teaching in high schools (lower secondary education) located in
the 4 intervention areas of the project (i.e. 2 schools in Athens, 5 schools in Evia, 3 schools in
Igoumenitsa and 4 schools in Thessaloniki) responded to the 1% questionnaire.

When teachers were asked to describe the situation in their school regarding
students' behavior, the majority of them admitted that students/adolescent tend avoid to
some extent participating in group activities within the classes and in the school community.
Furthermore, most of them reported that they have observed to some/little extent
discriminatory behaviors among students towards other students due to their ethnicity,
gender, sexual orientation or even disability either in their class or in the school life. Only
few of them declared the above situation as an extensive practice at school.

Although the overwhelming majority of teachers participating to the projects’
intervention, believe that the Physical Education course gives the opportunity to a great
degree to promote tolerance, inclusion of diversity and anti-discrimination among students
through the performed activities, only less than half of them admitted to have used to a
large extent scenarios in their course for this purpose (to promote tolerance, inclusion of
diversity and anti-discrimination among students). The majority of them reported that this
kind of educational scenarios are used not so extensively (to some/little extent) during their
class. Moreover, half of them considered that the above-mentioned interventions
(scenarios) when applied had a positive impact to large extent among students in terms of
promoting tolerance, inclusion of diversity and combating discrimination, whereas the
remaining half teachers felt that such interventions on tolerance, inclusion and non-
discrimination worked positively to a more limited degree (to some/little extent) for their
students.

Upon completion of the pilot testing phase, that is the adoption of football3
methodology and the use of developed educational scenarios into school curricula and
specifically to PE course, 13 PE professionals teaching in high schools (lower secondary
education) located in the 4 intervention areas of the project (i.e. 2 schools in Athens, 5
schools in Evia, 2 schools in Igoumenitsa and 4 schools in Thessaloniki) responded to the 2™
questionnaire.

The overwhelming majority of respondents expressed their great satisfaction (to a
large extent) regarding the project’s activities during the pilot testing phase. Moreover, they
admitted that performing the above activities their expectations were fulfilled to a great
extent. In general, most of the teachers consider that projects’ intervention contributed to a
large extent to promote equality, inclusion of diversity and to combat discrimination among
their students/adolescents. Specifically, as far as the contribution of DIALECT 3 activities is
concerned, the majority of the respondents believe that they contributed greatly to
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strengthening the skills of the students so as to develop teamwork spirit. Similarly, the
majority of participant teachers believe that the intervention performed contributed
greatly to strengthen students’ skills to promote cooperation as well as respect among the
students. However, there were fewer (just over half of the) teachers who reported that the
application of the football3 methodology and the use of the teaching scenarios greatly
contributed to strengthening students' skills in terms of promoting acceptance of diversity
among students. The remaining teachers were less enthusiastic stating that the contribution
of these activities only helped at some level.

Through participation of students in mixed football teams, two thirds of teachers
report that the sense of belonging for students of migrant origin was enhanced to a large
extent, whereas the rest of the teachers are more hesitant reporting that this condition
contributed to some only extent.

A similar picture emerges regarding issues of gender equality through the use of
educational scenarios and the participation to football3 games. Thus, two thirds of teachers
report that the gender equality was reinforced to a large extent, whereas, the rest of them
consider that this occurred to only some extent with their classes. Almost similar trend of
responses were observed as far as resilience to deal with racist comments and behaviors is
concerned. Specifically, slightly more than two thirds of teachers report upon completion of
the pilot testing phase, that students became more resilient to confront racist comments
and behaviors to a large extent, whereas less than one third considers that the intervention
contributed to some extent on that particular issue for their students.

Finally, more than half of the teachers participated to the project’s intervention
activities considered that students’ social skills were enhanced to a large extent in other
areas of life, such as having their voices heard and feeling that they are making progress in
school and in their lives, while the rest of the teachers felt that this was accomplished only
to some extent upon completion of the pilot testing phase.

2.2 Results based on trained adolescents views and stances pre and post their training
phase

Adolescents/students were invited to complete two identical self-assessment questionnaires
(as ANNEXED) administered before and upon the completion of pilot testing phase. The
questionnaire was designed to assess the core concepts of the project, that is, tolerance
social inclusion and behavioral change of students through a number of variables
corresponding to specific questionnaire items. Thus, the self-assessment questionnaire
included 18 statements (items) structured on the above concepts in which the
students/adolescents indicated the degree to which each statement was valid for them (at
the time of answering the questionnaire) on a three-point scale (No/Not sure/Yes).
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In total, 447 students from 13 schools responded to the questionnaire before the pilot
testing phase in the 4 intervention areas in Greece, while slightly fewer students (374) from
the same pool from 11 schools responded to the questionnaire upon completion of the pilot
testing phase. For the purposes of the present analysis of the Impact Assessment there will
be used data provided from schools which responded to both phases, that is data from 11
schools (4 from Thessaloniki, 2 from Athens, 2 from Igoumenitsa and 3 from Evia) with 391
and 352 students in pre and post pilot testing phase respectively.

The following 2 diagrams represent the distribution of students by intervention are
and by gender.

Diagram 1

Distribution of students by intervention areas and by sex
(pre pilot testing phase)
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Diagram 2

Distribution of students by intervention areas and by sex
(post pilot testing area)
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the number of male students is high, without underestimating the high participation of
female students in the pilot phase (before and after). Indeed, it is observed a stable
participation rate of female students during the whole intervention (34%), while an increase
of male students’ participation is observed upon completion of pilot testing phase: from 46%
to 53% indicating possibly reluctance in the beginning and an increase of their interest in the
course of the intervention.

Diagram 3 presents the students’ distribution according to the class (grade A, B, C)
they attend. It seems that for A class students there is a stable engagement to the activities
performed during DIALECT 3 intervention, whereas there is observed a slight decrease of
students attending B and C class upon completion of the pilot testing.

Diagram 3

Number of students by class (pre & post pilot testing)
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The following analysis is based on the data results according to the key concepts,
examining the participants (adolescents) as a whole, but also observing subgroups according
to intervention area and/or gender, where relevant.

Behavioral Change

Behavioral change as mentioned above is one of the concepts of the impact assessment
exercise with specific focus on resilience and particularly the dimension of control and the
engagement to collective action and values, as well as on the stance towards fairness and
respect to norms, fair play, etc.). Overall, looking at the adolescents' results before and after
the completion of the pilot testing phase, there are observed changes in the percentages on
participants’ answers on specific statements, suggesting the positive impact of the project
intervention on the students/adolescents behavior.

Specifically, regarding behavioral change in terms of students’/adolescents’
resilience to overcome adverse conditions in the statement Q6 / do not react badly to rude
and offensive comments, is observed a positive shift between the two phases (from 27,8% in
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the pre phase to 31,3% in the post phase) of answers affirming their control to rude
and offensive comments (see Diagram 4). This possibly results from the sensitization
that project puts into the participants (i.e. adolescents) during the whole intervention. Quite
interestingly, this shift is more apparent to male students for whom the expression of
control is increased in the 2™ phase (from 27.6% to 35.7%). In addition, looking the
subgroups according to the location, it seems that the impact is higher in the 2 out of the 4
intervention areas (i.e. Igoumenitsa and Thessaloniki) in which the percentages of positive
answers regarding handling situations avoiding trouble are much increased after the
completion of pilot testing phase (from 16.9% to 46.8 for Igoumenitsa and from 26.8% to
31.7% for students in Thessaloniki).

Diagram 4 — Q6 / do not react badly to rude and offensive comments,

Q6 | do not react badly to rude and offensive
comments/by intervention area
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pre pilot post pilot
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Another statement addressing to behavioral change is the statement Q12 In football
the most important thing is to score as many goals as you can which refers to the concept of
‘fair play’ (stance towards fairness and respect to norms).

Overall, there are observed differences (increase) between the two phases in which
the percentage of responses disagreeing with the above statement is increased in the
second phase (from 62.8% to 67.5%). Similarly to the previous statement, girls tend to score
higher (69.7% in the pre phase and 84.7% in the post phase) indicating a positive impact of
the football3 methodology possibly confirming the notion that they are less competitive,
though more stressed about their skills in football.

Once again there were noticed differences between the intervention areas
(regardless the gender variable). Three out of four intervention areas (Athens, Igoumenitsa
and Thessaloniki) present an increase of the percentage of responses (from 65.8%, 56.3%
and 63% in the pre phase to 70.9%, 68.9% and 73.4% in the post phase respectively for the 3
areas) disagreeing with the statement about the importance of scoring (Diagram 5). The
largest shift seems to be occurring for the rural area Igoumenitsa.

This finding presumably means that the participating adolescents may have realized
to a greater extent the purpose of the game that is to develop a mutual understanding, to
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one of the main objectives of the DIALECT3 project.

Diagram 5 — Q12 In football the most important thing is to score as many goals as you can

Q12 In football the most important thing is to score as many
goals as you can

80,0
60,0
40,0
o 4
00 gy m m)
' a H = 2 H =
Q = c (3] = <
= S S = S S
< £ © < £ ©
= 3 = &
& = & =
pre pilot post pilot
lyes M not sure no
Social Inclusion

The concept of social inclusion refers to aspects such as the social relations, the sense of
belonging, the equal participation in groups, the group cohesion, the communication, the
socialization and the life skills, self-efficacy e.tc.

Regarding the statement Q8 At school | can be myself, which refers to social
inclusion and particularly to self-esteem and the sense of belonging in total, there is
observed a percentage of participants declaring their agreement with this statement equally
high in both phases.

Looking for gender differences, we find after the completion of the intervention, a
slight increase in the percentage of male students who declare that in the school
environment they can be themselves, compared to female students for which there is no
difference between the two phases.

Quite interestingly, there are observed differences between the two -out of four-
intervention areas (Athens and Thessaloniki) which are both large urban centres. Thus, the
percentages for those students attending school in Athens have increased from 74.7% for
the pre phase to 79.6% upon completion of the pilot testing phase, and for those attending
school in Thessaloniki from 61.6% to 66.2% respectively (Diagram 6).

It seems that the projects interventions have contributed to the strengthening of the
sense of belonging and their self-esteem and this was more apparent for those residing in
large urban centres, where relations -even within the school community- can be more
impersonal and superficial. Through their participation to football3 games they might have
had the opportunity to practice communication skills and worked with team spirit —as a
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Diagram 6 — Q8 At school | can be myself

Q8 At school | can be myself
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Overall, for the statement Q14 All students, when playing football, have equal rights
and responsibilities -also related to social inclusion aspects and particularly with equality- is
observed a slight increase of the percentage of answers -either as a whole, or by gender- of
those expressing an agreement to this.

The same trend seems to be expressed taking into account the interventions areas.
This time, two rural areas (Evia and Igoumenitsa) exhibit a positive shift upon completion of
the pilot testing phase (from 75% to 76.1% for Evia and 76.1% to 83.6% for Igoumenitsa)
(see Diagram 7).

Again, it seems that football3 methodology was widely accepted and contributed to
their sense of equality in a group with common goals.
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Q14 -All students, when playing football have equal rights and
responsibilities
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The statement Q16 | am not good at working in a team is concerned, refers to the
self-efficacy of students/adolescents as an aspect of social inclusion, but mostly as a
mechanism underlying behavioral change. The percentages of students expressing their
disagreement with this statement are increased upon completion of the pilot testing phase
(from 64.6% to 69.8%). Similar to the above, changes were observed (see Figure 8) in the
percentage of responses (increase in disagreement) for the three intervention areas (Athens,
Igoumenitsa and Thessaloniki) with the highest change occurring in the rural area
(lgoumenitsa). This may mean that the intervention had an impact on them -especially on
those who did not have the opportunity earlier to participate and be challenged- in terms of
their confidence in their ability to communicate, work and cooperate with others and
generally their motivation to organize and perform various tasks.

Diagram 8 - Q16 / am not good at working in a team

Q16 - | am not good at working in a team
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Finally, regarding the statement Q18 I generally feel good about myself, which
refers to self-esteem as an aspect of social inclusion, it seems that students’ participation to
projects interventions improved —even slightly- their self-esteem upon completion of pilot
testing phase. This change is apparent for both male and female students (from 84% to
85.6% for the former and from 75.6% to 78% for the later), while, this is evident also for the
three out of four areas, i.e. Evia, Igoumenitsa and Thessaloniki indicating projects impact.
This finding is rather important, considering the age phase (adolescence) of the participants
during which very significant changes take place, either physical or emotional, often leading
to emotional mood changes, isolation, and even self-doubt.

Diagram 9 - Q18 / generally feel good about myself

Q18 - | generally feel good about myself
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Tolerance

The concept of tolerance as analysed above, refers briefly to aspects —among others- of
accepting the diversity of others, combating racism and discrimination, positive approach to
ethnicity, etc.

In the statement Q9 / believe that girls and boys can play football equally well, which refers
to equality and non-discrimination, the following trend can be observed: although after the
intervention the percentage of total students answering positively decreased, when "no"
responses are investigated, it is also observed a decrease in the percentage of responses
(from 28.2% to 23.8%) to the above statement with a simultaneous increase in the
percentage of "not sure" answers (from 20.2% to 26.9%).

It is likely that the students' involvement in the methodology and football3 games did not
completely change their opinion on the statement, but it did reduce their resistance and
increase their doubt on the subject, which is assessed positively as a contribution of the
project's interventions.

Furthermore, looking within the intervention areas, there is a positive effect on the

. (7 APIZETOTEAEIO
act:onaid t(@)

7 Ji NANENIETHMIO 28
yia évav kéopo nio dikaio @5’ OELIANONIKHZ




dialect7\;

\_/

Co-funded by
the European Union

percentage of responses of students attending school in Igoumenitsa and Thessaloniki
(see Diagram 10) on the issue of girls' and boys' football skills (from 45.8% to 50% for
Igoumenitsa and from 50.7% to 51.1% for Thessaloniki).

Diagram 10 - Q9 / believe that girls and boys can play football equally well

Q9 | believe that girls and boys can play football equally well
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As far as Q10 / act as a team player and help all my classmates regardless of gender
and nationality is concerned, which refers to non-discrimination, it is observed an impact on
female students for which the percentages of their responses were increased from 74.6% to
84.1% upon completion of the pilot testing phase. Possibly -being previously perhaps in a
more disadvantaged position or excluded from certain activities in the school community
because of their gender- the philosophy of football3 and their participation in all the phases
of the game may have sensitized them to become more aware of discriminatory cases, but
above all, it may have strengthened the spirit of cooperation and teamwork.

Regarding the statement Q17 | hang out with classmates of a different nationality
than mine, which refers to tolerance and specifically to non-discrimination, there is an
increase in the percentage of responses of all students after the completion of the
interventions in terms of their agreement with the above statement (from 74.6% in the pre-
phase to 84.1% in the post-phase), while there was also an increase in the percentage of
responses when tested within the intervention areas.

Specifically, for 3 of the 4 areas, i.e. students attending schools in Athens, Evia and
Thessaloniki, after the intervention was completed they appeared to state a greater degree
of interacting with classmates of different ethnicities, suggesting a shift towards a more
positive approach to ethnicity and a higher degree of tolerance (see Diagram 11).

Furthermore, in terms of gender differences, there seems to have been a more
positive effect on male students/adolescents (from 62.2% in pre phase to 69% in post phase)
upon completion of the intervention, than for female participants.
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Diagram 11 - Q17 | hang out with classmates of a different nationality than mine
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Q17- | hang out with classmates of a different nationality than mine
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3. Impact assessment qualitative research

As mentioned in the methodology section an impact assessment qualitative research was
also accomplished by the use of two distinct tools: a) a focus group technique involving
physical education professionals implementing DIALECT3 activities at schools in all 4 areas
of project’s intervention and b) observation and decoding of impressions, views and
experiences held by physical education professionals implementing DIALECT3 activities at
schools in all 4 areas of project’s intervention as expressed during the on-going mentoring
sessions throughout the project’s activities implementation at schools. The aim was to
enhance our understanding of how physical education professionals as agents of
behavioral change through the adoption of DIALECT3 -and more particularly football3
methodology- at schools.

3.1 Results on the basis of the On-going Mentoring Sessions with physical education
rofessionals

During the monthly mentoring sessions (3 in all) held among the project’s partners and the
physical education professionals implementing the football3 methodology at schools the
aim was to discuss the various problems arising during the implementation of the program,
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to propose solutions and to refer to the first signs of changes in children's behavior
from the implementation of the educational scenarios developed throughout the
project’s activities and the football3 methodology. Initially, the physical education
professionals expressed their concerns about the difficult task of overcoming stereotypes
associated with football as a traditionally male-dominated sport, as well as practical issues
such as team separation and time slotting. More specifically, teachers were concerned about
the ideal number of children in each group - team, whether the groups would have leaders
and whether they would remain stable, while the main concern of many of them was to
ensure that the creation of the two teams would not be seen as compulsory and imposed by
the involvement of their teachers. Soon was realized that scenarios could be promoted by
the creation of heterogeneous groups, without leaders and equivalent in terms of dynamics
to avoid disappointing children who do not have the same abilities. Clearly, this can create
dissatisfaction among children from academies interested in competitive football but the
aim of the program to include and collaborate with each other regardless of gender, origin
and ability should be safeguarded.

Thus, even from the beginning of the implementation phase the professionals were
keen to introduce the football3 rational and methodology despite practical issues arising
on occasion.

The issue of actual time devoted to the football3 game also caused concerns, either
because of the inadequate hourly time allocated to physical education in the school
program, or because of the technical difficulties that further reduce it (the sixth and seventh
hours are shorter). From a practical point of view the majority of the participants consider
the time to be insufficient for both: setting new rules for each teaching hour and for
completing the football3 procedure. As a result the methodology was implemented
frivolously and hastily. Difficulties were also voiced due to the lack of the necessary time for
the implementation of all the material. As a result the provided teaching scenarios were not
used by many professionals.

In the field of mediators, there was also concern about whether the same child
should be a mediator all the time or if many should alternate in this role. In addition,
children's behaviors have been an important topic of discussion. Mediators were often not
accepted by other children, describing them as biased. There was no shortage of protests
and, on the contrary, a willingness to fool the mediator. However, during the
implementation phase, more and more students wished to take undertake this role.

Emphasis was placed by the professionals on the burden of an excessive selfishness
exhibited by adolescents and, in certain cases, even aggressive or even deviant behavior.

Mostly the difficult part was gender relations and the issue of kids not following the
rules. The girls feared discriminatory comments and to be faced by exclusion, while the boys
were prone to the traditional football with its scope to winning through a competitive game.
As a result boys did not cooperate easily and wanted to impress, excluding girls and weak
players.

An important finding is that teachers themselves understand their position and that
they need to change their own mentalities as they internalize social norms, especially about
the importance of winning, and therefore want more time to adapt to football3
methodology. At that point, concerns were expressed by substitute teachers entering
schools (an organizational problem of the Greek educational program) who each time have
to start in a new environment with possible resistance from other teachers thus losing the
continuity needed to highlight the benefits of the football3 methodology.
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Certain disadvantages, however, could be curbed through the methodology
itself that allows flexibility, turning a disadvantage into an advantage. The main
disadvantage, however, was the self-exclusion of some children, due to low self-esteem
considering the football playing and the criticism of school mates.

Several positive changes were observed in the children's behaviors throughout the
implementation of football3. In particular, while at first kids were hesitant, the girls in
particular, gradually participated more actively and considered themselves more capable.
The boys started including them more in the game, helping them and achieving great
improvement in cooperation. But discrimination was not completely overcome, with
teachers reporting that the shift was from gender to ability.

In general, however, there were positive results in terms of teamwork. As one
professional put is, “there is no longer that one kid who takes the ball and holds it alone in
order to score”. Gradual progress has also been made in assimilating the rules, as
adolescents became familiar with how they are applied and begin to understand that victory
is only possible by abiding to rules. Further, adolescents with delinquent and aggressive
behavior, participating to the football3 games have improved their vocabulary and behavior
by showing responsibility and fair play.

Suggestions included that the program (football3) would work better with a single
and coherent implementation framework, with standard rules, that would last. There was
also discussion about whether the whole project job would be more effective if it was
introduced in primary schools, since this is where the foundations for a positive attitude
towards cooperation regardless of gender are built.

3.2 Results on the basis of the focus group discussion with physical education professionals

As mentioned above, qualitative input was also gathered through the focus group discussion
which was organized with PE teachers upon the completion of the pilot testing phase.

Ten (10) PE teachers participated to the focus group discussion (online session) from
the schools situated within the four intervention areas (i.e. Athens, Thessaloniki, Evia and
Igoumenitsa).

The purpose of the discussion to have an overall feedback from the “field”, was on
the one hand for PE teachers to identify the benefits they gained for themselves (changes in
their behavior in terms of stereotypes and in their educational approach) upon completion
of the pilot testing phase, and on the other to report the behavioural changes they observed
in the students who participated in the intervention phase.

The analysis will follow the thematic axes of discussion (see Annex) which were
based on the indicators/concepts adopted for the purposes of impact assessment exercise.

For PE professionals

Skill development: Impact on non-discrimination and inclusion
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As far as the changes identified for themselves, are concerned, PE teachers
admitted that the program -through the teaching scenarios and football3 sessions-
enhanced their skills and provided them with a substantial number of essential materials to
draw upon in addressing critical issues in the school environment, such as gender relations.
Additionally, the program introduced novel approaches to teaching football, thereby
enriching their approach and bringing a fresh perspective to their goals and methodologies
when it comes to physical education.

Challenges in implementation (technical difficulties/attitudes/stereotypes):

The implementation faced significant challenges. Firstly, time constraints posed a
considerable barrier. With limited time allocated for physical education (PE) classes—usually
only two hours per week—fitting all 3 periods of the game within these sessions was
difficult. Behavioral challenges also emerged during implementation in certain schools with
students exhibiting resistance to the structured nature of the program, which limited their
spontaneity and impulsiveness. Moreover, integrating children with diverse behavioral
characteristics, such as those who find it hard to adhere to rules in general, required
additional effort from teachers. Perhaps the most pervasive difficulties were related to
stereotypes and discrimination. Although the program aimed to break down gender and
ability-based barriers, many students held preconceived notions about gender roles in
sports. For instance, boys frequently demonstrated reluctance to include girls in the game,
while girls expressed apprehension about participating with boys. These stereotypes are
deeply ingrained and this initial resistance highlighted the difficulty of modifying long-
standing attitudes and behaviors. Lastly, for some students, particularly those accustomed to
traditional football as portrayed in the media and those who are aspiring to a career in
professional football, adapting to the new methodologies of Football 3 also proved
challenging.

Despite the challenges, football3 managed to achieve the desired results over the
course of the year. Teachers who utilized the provided teaching scenarios were especially
successful in their attempts of implementing Footabll3 as these scripts were proven highly
effective and popular among students. The reasoning behind it was that they provided a
comprehensive introduction to the rationale and the objective of football3 in a fun and
innovative way, eliminating the need for further explanations and gaining time for the actual
game. One particularly popular scenario involved the distribution of privileges, and it was
played with a handkerchief as part of football with favorable treatment, which is one of the
many modified versions of the game. The students expressed great enjoyment in playing it
as a form of relaxation and even requested it to play it again. Overall, the scenarios were
considered very well organized and effective in terms of achieving the desired objective,
eliciting an enthusiastic response from the students.

Suggestions for program improvement in terms of training and communication with the PE
teachers

The PE teachers deliberated on some further improvements that could be
incorporated into the program. One proposal was the integration of the program into

university curriculum, thereby disseminating its fundamental values to all academic
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institutions. This action would enable future PE teachers to learn about football3
methodology and implement it in their way of teaching. A more sustainable idea
proposed was to expand the methodology to encompass additional sports, as this
methodology can be easily transmissible to sports other than football. Furthermore, the
discussion touched upon the pressing need of restoring school championships through the
football3 tournament which could further entice children and promote engagement.

Teachers’ perspectives on incorporating football3 in physical education

In light of the aforementioned positive outcomes of the program, the majority of
teachers expressed a willingness to continue this program by implementing it again in the
fall and incorporating it into the annual curriculum, extending its scope beyond football.
However, teachers underscored the importance for stability and consistent support to avoid
the fragmentation that has previously undermined other promising programs.

For students/adolescents

Students’ responses to the innovative approaches of DIALECT 3 in PE courses

Shifting the focus to the students’ experiences it became apparent that their initial
interaction with the new methodology evoked a range of sentiments. Some students were
positive and welcomed the differences of this game, while others, predominantly girls,
expressed reservations and fear about participating due to preexisting stereotypes. Beyond
gender, the students' age and grade was a big factor determining the first
responses/reactions. In particular, first-grade children showed greater interest and
commitment, while third graders expressed initially resistance, particularly regarding girls'
participation and adherence to the rules set by the team at the beginning. This was
hypothesized to be a consequence of the length of time they have been exposed to
stereotypes and a particular representation regarding football. Second graders also resisted
initially but demonstrated greater skills of adaptation over time, as they gained an
understanding of the program's objectives. Quantitative data also exhibit similar results.

Impact of DIALECT 3 activities on promoting equality, including diversity and combating
discrimination among students: Examples of behavioral change

All teachers agreed that DIALECT 3 successfully met its objectives in promoting
equality and diversity, offering multiple examples. One of the most profound changes was in
gender relations. Initially, there was substantial resistance to mixed-gender activities, with
male students rejecting girls’ participation and female students feeling hesitant to join in due
to fear of negative comments or rough play. However, as the program continued, these
barriers began to break down. Male students started to cooperate more with girls, offering
support and encouragement rather than exclusion. For example, male students who were
the "good players" cooperated with girls really well, marking a significant change in behavior
(7m\\ APIETOTEAEIO
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and mindset. While most teachers did not have a diverse racial background in their
schools and wherever there was there was not any pre-existing problems of that
matter, racial integration of Roma children was noted with the program facilitating universal
participation group without any problems occurring. The program encouraged students to
move away from focusing solely on winning and being the best player, giving them
opportunities to take on different roles. For example, students who functioned as mediators
developed essential skills such as conflict resolution and impartiality. Additionally, all
children learned to modify rules collaboratively, fostering a sense of ownership of one’s
actions and empowerment. This participatory approach not only improved their
understanding of fairness and inclusion, but also equipped them with skills that
transcended the PE classes. The final tournament was a prime example of the effectiveness
of the program overall. By blending students from different schools and backgrounds into
single teams, the program emphasized teamwork and collaboration over individual
differences, further reinforcing the importance of equality and inclusion.

Advantages of the intervention for the students

The main advantage of the intervention is its emphasis on promoting acceptance
and empowerment among all students, irrespective of their abilities or gender. This is what
sets football3 apart. The program shifts the focus from winning to celebrating diversity and
fostering teamwork and sense of belonging. Students actively participate in modifying rules
and take on roles like mediators, thereby developing essential skills, such as conflict
resolution, communication and responsibility. These skills and lessons are further reinforced
through the program with the assistance of tournaments in which several schools
collaborate and form mixed teams.

Student Reactions and Outcomes from the Program

Overall, there was a noticeable increase in the level of engagement and interest, as
well as in the adherence to the established rules and norms. The male students were
observed to be more cooperative and supportive towards their female counterparts, and
the girls were observed to have a newfound confidence in their abilities, in contrast to their
previous reluctance. Specifically, one teacher mentions the following:

“I observed a remarkable shift in the girls' attitudes and behaviors. They exhibited a greater
willingness to engage in play with the boys, despite the potential for negative comments and
they displayed increased comfort and confidence in their interactions. In addition, my
exemplary soccer athletes demonstrated remarkable cooperation with the girls, which was
not anticipated. The athletes demonstrated cooperative and understanding behaviors due to
their shared love of soccer.”

Another example from a teacher was the case of one student. She recounts the following:
“One case in particular proved problematic. The student was reluctant to participate in the
program, stating that it did not align with his understanding of football. He would often
withdraw from the activities and engage in solitary play with two other students. His
perspective evolved as he gained a more comprehensive understanding of the program,
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leading to a significant shift in his attitude and behavior. During the tournament he
even proceeded to engage in a discussion with a journalist, and upon listening to his
perspective, | was astonished by the depth of his insights.”

The most telling example for all the teachers involved, were the final tournaments.
They provided an opportunity for the children to interact with one another on a sporting
level, as well as to engage with students from other schools. This was a new experience for
all involved but despite this, teachers mention that the students were characterized by a
spirit of friendly competition and a willingness to learn about one another. There was no
evidence of any antagonistic (competitive) behavior but rather the formation of strong and
supportive relationships with one another, demonstrating a high level of cohesion and
collaboration, working effectively in groups and displaying a familiarity and ease in their
interactions. One teacher said:

“What was particularly noteworthy about the Evia tournament was that the teams were not
divided according to school, gender, age, or grade level within the same school. Instead, the
children were placed on teams with children from other schools with whom they had no prior
interaction. They even helped clean up after the game. This was a striking observation, as the
children demonstrated remarkable ability to coordinate and interact with individuals from
different schools and backgrounds, despite having minimal prior exposure.”
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As mentioned already from the introductory chapter of the present Impact assessment
Research report, the objectives of the impact assessment research have as follows:

a) Learning outcomes achievement related to project’s activities;

b) to assess the project’s impact, on trained physical education professionals and
adolescents involved with a focus on their behavioral change and the development
of a sense of belonging in relation to tolerance and non-discrimination in the
school environment.

¢) To assess impact data comparatively through an analysis of pre (for baseline data)
and post data acquired, while ensuring gender mainstreaming.

As impact assessment research has shown, all these objectives — also in accord to
the general DIALECT3 scope - have been realized indicating that DIALECT3 has come to cover
the untapped potential of physical education professionals as promoters of inclusive
education, fighting structural racism and intolerance within lower secondary schools in
Greece. Integrating an already tested as part of the REC funded project DIALECT(1)
“community-building through football3” methodology in the physical education curriculum,
under the lens of intersectionality it has indeed contributed to the search for “a more
comprehensive and intersectional approach to prevent and fight against intolerance, racism,
and discrimination”. It has also indicated that tackling racism as part of intersectional
stereotypes in schools is in accord to supporting the inclusion of migrant, refugee, and Roma
adolescents, boys, and girls promoting the formation of school communities of tolerance
through the physical education curriculum.

In fact, the training seminar for physical education professionals showcased a
diverse range of participants in terms of age, educational background, and experience. The
majority of the participants was satisfied with the training and found it to be beneficial in
various aspects such as scientific updates, educational topics, inclusive education issues, and
overall preparation. The training seminar contributed to promoting equality, inclusion, and
combating discrimination. The participants highlighted positive aspects of the seminar,
including its focus on inclusivity, diverse objectives in schools, and rich material. However,
some negative aspects were also mentioned, such as the duration of the seminar and a lack
of audience participation. They expressed, however, their interest in working on the
proposed methodologies as teachers at schools and believed that physical education courses
could promote democratic values and combat discrimination.

The satisfaction levels among participants to the training courses were generally
high. The training seminar contributed to improving skills in course design for teaching,
game modification, and knowledge about sports and physical activities. Additionally, the
majority of participants expressed confidence in their ability to apply the methodology
taught in their classes. The feedback provided by the participants suggests that the training
seminar was successful in achieving its goals. They also offered valuable suggestions for
improvement, such as more information about the benefits of the program, extending the
training to other sports and ages of adolescents involved and providing more participant
opportunities. Overall, the training seminar was considered constructive, useful, as also
focused on human values and the strengthening of human rights.
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On the other hand, the training seminar was well received by university
physical education students. Most participants expressed interest in becoming
physical education teachers in schools, believing that physical education courses can
promote democratic values and combat discrimination, and expressed high satisfaction with
the training seminar and its various aspects, including scientific updates, educational topics,
and inclusive education issues. Participants also stated that the training seminar contributed
to the promotion of equality, the inclusion of diversity, and the combat against
discrimination. Positive aspects of the training seminar included its focus on inclusivity,
diverse objectives in schools, and rich material. Negative aspects included a lack of time or
long duration of the seminar and a lack of audience participation. Participants expressed
interest in working as physical education teachers believed these courses could promote
democratic values and combat discrimination. The satisfaction levels among students
regarding their participation in the training seminar run high with the vast majority
expressing high satisfaction levels. The training seminar contributed to improving skills in
course design for teaching, game modification, and knowledge about sports and physical
activities. The overwhelming majority of participants unreservedly attested to applying the
insights gleaned from the seminar.

Moving down to the implementation phase of DIALECT3 activities and football3
methodology in schools, impact assessment research results suggest that overall, the
implementation of the DIALECT 3 activities and specifically the intervention in the 4 selected
areas was mostly welcomed and appreciated by all ‘actors’, primarily PE teachers and
students/adolescents from the 4 intervention areas implementing football 3 methodology
and using the developed educational scenarios. More specifically:

For PE teachers

Overall, the program -through the teaching scenarios and the adoption of football3
methodology- enhanced PE professionals’ skills and provided with a substantial number of
essential materials to draw upon in addressing critical issues in the school environment, such
as gender relations. Additionally, the program introduced novel approaches to teaching
football, thereby enriching their approach and bringing a fresh perspective to their goals and
methodologies when it comes to physical education. The above was also confirmed through
the 2™ questionnaire according to which the overwhelming majority of teachers reported
their satisfaction along with the fulfillment of their expectations upon the completion of the
pilot phase interventions.

Although the program aimed to break down gender and ability-based barriers, many
students held preconceived notions about gender roles in sports and demonstrated
reluctance for example to include girls in the game. This finding was also confirmed in the
quantitative research, according to which most of PE professionals reported that they had
observed to some or little extent discriminatory behaviors among students towards other
students due to their ethnicity, gender, sexual orientation or even disability either in their
class or in the school life, before implementing the project’s activities.

Despite the challenges faced initially, football3 managed to achieve the desired
results over the course of the year. Teachers who utilized the provided teaching scenarios
were especially successful in their attempts of implementing footaball3, as these scripts
were proven highly effective and popular among students eliciting enthusiastic responses.
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For students/adolescents

As far as students attending schools in the four (4) intervention areas (i.e. Athens,
Evia, Igoumenitsa and Thessaloniki) are concerned, the impact assessment exercise showed
that overall, looking at the adolescents' results, before and after the completion of the pilot
phase, there were observed differences in specific statements, identified when investigating
either the sample as a whole, or within genders, or within intervention areas. These
emerged behavioral changes/shifts, suggest the positive impact of the project intervention
on the students/adolescents as regards to the concepts adopted for the present analysis, i.e.
tolerance, social inclusion, non-discrimination, sense of belonging, etc.

Data analysis showed that behavioral changes emerged with a focus on aspects of
resilience and particularly the dimension of control to overcome adverse conditions, while it
was observed a noticeable increase in the level of engagement and interest, as well as in the
adherence to the established rules and values. Also, behavioral changes were observed in
regards to stances towards fairness and respect to norms and fair play; the male students
were observed to be more cooperative and supportive towards their female counterparts,
and the girls were observed to have a newfound confidence in their abilities, in contrast to
their previous reluctance. This finding proves to be very important since it is the
fundamental ‘ingredient’ of football3 indicating that participating adolescents may have
realized the purpose of the game, that is to develop a mutual understanding, to bond, to
connect, to interact with others, rather than scoring to win the game.

As far as social inclusion is concerned, data showed an impact on aspects such as
the sense of belonging, self-efficacy and self-esteem upon completion of the pilot testing
phase. Through students’ participation to football3 methodology and games, adolescents
had the opportunity to practice their communication skills -as a basic prerequisite- which in
turn had an impact on their self-esteem and sense of belonging. This finding is rather
important, considering the age phase (adolescence) of the participants during which very
significant changes take place -either physical or emotional- often leading to emotional
mood changes, isolation, and even self-doubt. Moreover, the above findings were also
confirmed by the PE professionals who in the quantitative research reported that through
participation of students in mixed football teams, the sense of belonging especially for
students of migrant origin was enhanced to a large extent.

Considering the concept of tolerance, referred to aspects such as accepting the
diversity of others, combating racism and discrimination, positive approach to ethnicity, etc,
data showed a particular trend; although the students' involvement in the methodology and
football3 games may have not completely changed their belief, it did however reduce their
resistance and increased their doubts on the issue about equality and non-discrimination (/
believe that girls and boys can play football equally well), which is assessed positively as a
contribution of the project's interventions.

The above findings are also supported by the quantitative data from teachers whose
majority believe that project’s activities contributed greatly to strengthening the skills of the
students so as to develop teamwork spirit and to promote cooperation and respect among
the students, whereas to a lesser extent strengthened their skills to promote acceptance of
diversity among students.

Overall, project’s activities, and particularly the participatory approach promoted by
football3 methodology, not only improved student’s understanding of fairness and
inclusion, but also equipped them with skills that transcended the PE courses. The final
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tournament was a prime example of the effectiveness of the program overall. By
blending students from different schools and backgrounds into single teams, the
program emphasized teamwork and collaboration over individual differences, further
reinforcing the importance of equality and inclusion.

Summing up all data categories, results are more than optimistic considering the
short duration of the intervention phase and the practical/technical difficulties of its
implementation within the school curriculum. Apparently, the time spent for the
implementation of the interventions proved to be insufficient as the majority of the
participants declared in both mentoring sessions and the focus group discussions. The
parameter of implementation “time” seems to have an effect to the moderate
changes/shifts observed. Moreover, as highlighted by the participants (PE teachers) their
efforts during the implementation phase had a rather high degree of difficulty, considering
that removing stereotypes or modifying long-standing attitudes towards racism and
discrimination is a multidimensional and time-consuming process especially when applied to
people going through the turbulent phase of adolescence when everything is questioned.
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ANNEX

The Research Tools

(Greek and English versions)
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Impact Assessment Questionnaire — KAOHIHTEZ DYZIKHZ ArQrHz

EpwtnuatoAdylo A{loAoynong tou Eknatdsutikol Zepwvapiov oto nAaicto tou DIALECT 3
MNapakadw o€ kade epa')rnonv QamAvVTNon ToU 0OG EKPPAlEL.
A. ZTOIXEIA EPQTQMENOY/HZ

1) ®udo
= Avbépag /Tuvaika /AA\o

2) HAwia
= 22-30
= 31-40
= 41-50
= 51+

3) Avwtoto oAoKANPWHEVO eKTIALSEUTIKO eTtinedo
= [ltuyxlo
= MEeTamTuyLlako
= ASaKTOpLKO

4) ‘Etn mpolmnpeciog oe OXOALKEG LOVASEG
= Ewg5 €t
= 6-10
= 11 kol mavw

B. 2TOIXEIA 2XONAIKHZ MONAAA2

5) MNoooug/-e¢ adnTég/-TpLeg £XEL TO YUUVAOLO 0TO Omoio epydleots;

= Ewg150
= 150-300
= 300 -500

6) 2to yuuvaolo epyaleote we:
= Movipog/n
=  Amnoomnaocpévog/n
= AvamAnpwtng/tpla
=  QpouioBlog/a

=  AMo
7) . To yupvaaoio oto omoio gpydleote ival: (MOAAATAWY ATAVTHCEWVY)
= [eviko
. (7N APIETOTEAEIO
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= ALOTTOALTIOMLKO

= [lpotumo
= [elpopaTikO

7) B. To yupuvaotlo oto onoio gpyaleote Slabétet:

= Aopég Ymodoxng yia tnv Exnaidevon twv Npoodpuyonaidbwv (AYEM) -
NAI/OXI
= Tatelg umodoyng — NAI/OXI

8. 0). Ze molo dnuo avhKeL To oxoAeio ou epyaleoTs;

8B) ze mola nepidepeLa:
= Kevipikn Makebovia
= Jtepeda EANGSa
= ATTIKA
=  ‘Hmelpog

9. Xto oxoAslo oag, oL TAelg otig omoieg SLdaokete amaptifovral anod:
9.1.MawdLa tou yevikol mAnBucopoU (EAANVeC)
Y& TOAU peyado Babuo/ e peydlo Babuo / e pétplo Pabud/ 2e pikpo Babuo/ e moAu
ULKpO Baduod/ Kaboou

9.2.NMawdia NpoodpLywv
Y& oAU peydho Babuod/ e peydlo Babuod / Ze pétplo Babuo/ Ie pikpo Babuo/ Ie oA
ULKPO Babuo /KaboAou

9.3.MaldLd peTavaoTwyY
Y& oAU peydho Babuod/ e peydlo Babuod / 2e pétplo Babuo/ Ie pikpo Babuo/ Ie oA
HKPO Badbud /Kabolou

9.4.MadLa Poud
Y& TTOAU peyddo Babuod/ e peyalo Babuo / 3e pétplo BaOud/ e pikpo Babuo/ I moAl
HKPO Baduod/Kabdhou

r. AZIOAOTHzZH ZEMINAPIOY

Ikavomnoinon
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10 Méoo wavorounpéVoL/veg eloTe OO T CUUHETOXI 0O OTN CUYKEKPLUEVN
ekmaildevon;
=  [apa oAU /MoAu / Aiyo / KaBoAou

11 Mo CUYKEKPLUEVQ, TIOCO LKaoToLnuévoe/n eiote anod:

11.1 Tnv €MLOTNHOVIKA EVNUEPWOT) OO
. Mapa oAU /Mol / Aiyo/ KaBoAou

11.2 Tnv evnuépwon oag os modaywyka Bépoata
] Mapa oAU /MoAu / Alyo/ KaBoAou

11.3  Tnv evnuépwon oag o BEPata CUMMEPIANTITIKAG ekmaibeuong
= Mapo oAU /Mol / Aiyo/ KaBdAou

11.4  Tnv KATAPTION TWV EKMALSEUTWV/TPLWV KaL TWV ELCNYNTWV/TPLWV YEVIKE;
= Madpoa oAU /Mol / Aiyo/ Ka®dAou

11.5 Tnv opydvwon Tou oguvapiou;
= Mapoa oAU /Mol / Aiyo/ KaBdAou

11.6  Tnv emdpKeLd TOU UALKOU KOl TWV ETIOTITIKWY LECWV;
= Mapa oAV /MoAL / Aiyo/ KaBdhou

11.7  Tn SLdpKeLa TOU EMLUOPOWTIKOU CEULVAPIOU
= Mapa oAV /MoAl / Aiyo/ KaBdhou

NepLexopevo

Co-funded by
the European Union

12 e molo Pabuo to meplexOuevo TG ekmaideuong ixe evbladpEépov yla 04g;
= Y& oAU peydlo Babuo/ Ie peydho Babuod / Ie pétplo Babuod/ e uikpo Padbuod/
KaBdAou

13 e mowo Babuo Bswpeite OtL Ikavomol)Bnkav oL mpoadokieg oag and tnv

ekmaildevon;
= Je oAU peydAo Babuo/ Se peydho Badbuo / Ie pétplo Badbuod/ e uikpo Badbuod/
KaBdAou
2 (7N APIETOTEAEIO
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14 e molo PBoBud miotelete OTL N ekmaildevon mou AdPote cupBAMeL otnv
npowbnon tng LootnTag, otnv cuunepiAnn tng dadopetikdTNTOG KAL OTNV
KOTAMOA£InoN TWV SLaKpioswv;

= 3e oAU peydho Babuod/ e peyddo Badbuo / e pEtplo Babuod/ e uikpo Padbuo/
KaBdAou

A LoTNTEG/YVWOELS

‘Exovtag mapakoAouBnoeL TNV CUYKEKPLUEVN eKTtaldEUON:

15 e moto BaBuo cuvéBale To oepvaplo oth BeATiwon TWV YVWOEWV 00G;
= Y& oAU peydho Babuod/ e peydho Babuo / s petplo BadOud/ s pikpo Badbuo/
KaB®dAou

16 Xemolo BaBuo cuvéBale otnv evioyuon Twv S£€LoTTWV oG

16a. yla tnv avamtuén tng opadikng epyaciog HeTafl Twy Labntwv/TpLwv
= Y& mOAU peydho Babuod/ e peyalo Babuo / e pétplo Babud/ e pikpo Babuo/
KaBoAou

16B. yla TV mpowBnon NG ouvepyaciog kal Tou oefaouol petafd Twv

pHoOntwv/TpLwv
= YemOAU peydho Babuod/ e peyalo Babuo / e pétplo Babud/ e pikpo Babuo/
KaBoAou

16y. yto tnv anodoxr tng S1odhopeTikOTNTAC LETOEY TWV HoONTWV/TpLDV
= Je oAU peydlo Babuo/ Ie peydho Babuo / Ie pétplo Babud/ e pikpo Badbud/
KaBdAou

166. yla TNV avAnTuEn UNXaVIoUWY auToppuUBLLONG TNG CUUTEPLDOPAS TWV

padntwv/TpLwy
= Je oAU peydlo Babuo/ Ie peydho Babuo / Ie pétplo Babud/ e pikpo Badbud/
KaBdAou

17 Xemolo Babuo avtamokpiBnke oTig avaykeg oag 6oov adopa T SeELOTNTEG 0ag yLa
CUMMEPIANTITIKN EKTtaiSevon;
= Ye oAU peydho Babuod/ e peyalo Babuo / e pétplo Babud/ e pikpo Badbuo/
KaBoAou

(7 APIZETOTEAEIO
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18 e moto BaBuo BeAtiwdnkav oL Se€LOTNTEC oG O€ OXEDN LUE:

18.1 Tn otpatnyikr oag 6cov adopd otnv SLoxeiplon tng TaENng
= Y& mOAU peydho Babuod/ e peyalo Pabuo / 2e pétplo Babud/ e pikpo Babuo/
KaBoAou

18.2 Tnv gnikowwvia pe Toug/TIg Habntég/Tpleg

= Y& mOAU peydho Babuo/ e peyalo Pabuo / 2e pétplo Babud/ e pikpo Babuo/
KaBoAou

18.3 Tn Swaxeiplon kpioswv/ emilucn guykpoUoewv/avemBiuntwy
ouuneplbopwv
= Y& mOAU peydho Babuod/ e peyalo Babuo / 2e pétplo Babud/ e pikpo Babuo/
KaBdAou

18.4 Tov TpOMo opydvwaong Kat SLe€aywyng tou padnuotog
= Y& oAU peydho Babuod/ e peydro Babuo / s petplo BadOud/ s pikpo Badbuo/
KaBdAou

18.5 Tov oxedLa0u0 SL6AKTKOU osvapiou

= YemOAU peydho Babuod/ e peyalo Babuo / e pétplo Babud/ e pikpo Badbuo/
KaBoAou

18.6. TnVv Tpomonoinon Twv mayvisLwyv

= YemOAU peydho Babuod/ e peyalo Babuo / e pétplo Babud/ e pikpo Babuo/
KaBoAou

19 e mowo BaBuo viwbete OtL elote og B£on va epapudoete tn SidayOeioca
pebodoloyia otig Taelg oag;
= Y& mOAU peydho Babuod/ e peyalo Babuo / 2e pétplo Babud/ e pikpo Babuo/
KaBoAou
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EPWTAOEL] CUMMEPOOLLOTIKEG

20 MapakoAw avadépate oo Bewpelte OTL ATOV To OETIKA OTOLYELQ TOU OEULVAPIiOU
(Ewg 3)

21 NoapokaAw oavadépote mola Oeswpeite OTL ATOV TO APVNTIKA OTOLXELQ TOU
oepwvapiov (£wg 3)

22 MapakoAw avadépate mola MLOTEVETE OTL elval ta opEAn tng pebodoloyiag, n
ormola npoteivetal péoa amno tnv eknaidsuon

23 MNapakoAw avadépate tuxov SUoKoAieg otnv ulomoinon tn¢ peBodoloyiag, n
ormola mpoteivetal péoa amno tnv eknaidsuon

24 MoapakoAw avadEPATe T MPOTACELS GG Ylo TN PBEATIWON TOU EKMALSEUTIKOU
oepwvapiou (oupnephappavopévng tng peBodoroyiag Tou)

25 YuumAnpwote otdnmote &Ao Bo OéAate va oxoAldoste avadoplkd UE TO
EKTIALSEUTIKO GEULVAPLO

. (7 APIZETOTEAEIO
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Impact Assessment Questionnaire — PE Professionals

Evaluation Questionnaire of the Training Seminar in the framework of DIALECT 3

For each question, pleashe answer that applies to you.

A. DEMOGRAPHIC PROFILE

1. Gender
Male /Female /Other

2. Age
22-30
31-40
41 -50
51+

3. Higher education level
Bachelor’s Degree
Master’s Degree
Doctorate

4. Years of experience in education
Up to 5 years
6- 10
Over 11

B. SCHOOL UNIT INFORMATION

5. How many students are enrolled in the school you work at?

= Upto 150
= 150-300
= 300-500

6. What is your teaching position:
. Permanent position
=  Seconded

. Deputy
. Hourly employee
= Other

7. a.The school where you work is: (multiple choice)

= @Generic
s (7N APIETOTEAEIO
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= Intercultural

=  Model

= Experimental

7) b. The school where you work has:

= Reception classes for the education of refugee children- YES/NO
= Reception classes for refugee children— YES/NO

8. a.In what municipality does your school belong to?

b In what region:

= Central Macedonia
= (Central Greece

= Attica

= Epirus

9. Inyour school, the classes you teach are made up of:

9.1. Children of the general population (Greeks)
To a great extent/ To a big extent/ To a moderate extent/ To a small extent/

To a very small extent/ Not at all

9.2.Children of refugees
To a great extent/ To a big extent/ To a moderate extent/ To a small extent/

To a very small extent/ Not at all

9.3.Children of migrants
To a great extent/ To a big extent/ To a moderate extent/ To a small extent/

To a very small extent/ Not at all

9.4.Roma children
To a great extent/ To a big extent/ To a moderate extent/ To a small extent/

To a very small extent/ Not at all

s (7N APIETOTEAEIO
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C. SEMINAR EVALUATION

Satisfaction

10. How satisfied are you with your participation in this training?

= Very much / Much / A little / Not at all

11. More specifically, how satisfied are you with:

11.1 The scientific update
= Very much / Much / A little / Not at all

11.2 The update on educational topics
= Very much / Much / A little / Not at all

11.8 The update on inclusive education issues
= Very much / Much / A little / Not at all

11.9 The preparation of the trainers and presenters
= Very much / Much / A little / Not at all

11.10 The organization of the training
= Very much / Much / A little / Not at all

11.11 The deployment of monitoring equipment
= Very much / Much / A little / Not at all

11.12 The duration of the training seminar
= Very much / Much / A little / Not at all

Content

12. To what extent was the training content interesting to you?
= To agreat extent/ To a big extent/ To a moderate extent/ To a small extent/ To a
very small extent/ Not at all

13. To what extent do you feel that your expectations were met by the training?

{7\, APIETOTEAEIO
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= To agreat extent/ To a big extent/ To a moderate extent/ To a small
extent/ To a very small extent/ Not at all

14. To what extent do you believe that the received training contributed to the
promotion of equality, the inclusion of diversity and the fight against
discrimination?
= To agreat extent/ To a big extent/ To a moderate extent/ To a small extent/ To a

very small extent/ Not at all

Skills/knowledge

Having attended this training:

15. To what extent did the seminar contribute to improving your knowledge?
= To agreat extent/ To a big extent/ To a moderate extent/ To a small extent/ To a
very small extent / Not at all

16. To what extent did the seminar contribute to improving your skills in relation to:

16a. the development of teamwork among students
= To agreat extent/ To a big extent/ To a moderate extent/ To a small extent/ To a
very small extent / Not at all

16b. the promotion of cooperation and respect among students padntwv/tplwy
= To agreat extent/ To a big extent/ To a moderate extent/ To a small extent/ To a
very small extent / Not at all

16c. the acceptance of diversity among students
= To agreat extent/ To a big extent/ To a moderate extent/ To a small extent/ To a
very small extent / Not at all

16d. the development of self-regulation mechanisms of students’ behavior
= To agreat extent/ To a big extent/ To a moderate extent/ To a small extent/ To a
very small extent / Not at all

17. To what extent did the training meet your needs in terms of your skills for inclusive
education
= To agreat extent/ To a big extent/ To a moderate extent/ To a small extent/ To a
very small extent/ Not at all

act:onaid
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18. To what extent did the training contribute to the improvement of skills in
relation to the following:

18.1 Classroom management strategy
= To agreat extent/ To a big extent/ To a moderate extent/ To a small extent/ To a
very small extent / Not at all

18.2 Communication with students

= To agreat extent/ To a big extent/ To a moderate extent/ To a small extent/ To a
very small extent / Not at all

18.3 Resolving conflicts / unwanted behaviors

= To agreat extent/ To a big extent/ To a moderate extent/ To a small extent/ To a
very small extent / Not at all

18.4 The way of organizing and conducting the course
= To a great extent/ To a big extent/ To a moderate extent/ To a small extent/ To
a very small extent / Not at all

18.5 Designing a teaching scenario

= To agreat extent/ To a big extent/ To a moderate extent/ To a small extent/ To a
very small extent / Not at all

18.6. Game modification

= To agreat extent/ To a big extent/ To a moderate extent/ To a small extent/ To a
very small extent / Not at all

19. To what extent do you feel that you are able to apply the taught methodology in
your classes
= To agreat extent/ To a big extent/ To a moderate extent/ To a small extent/ To a
very small extent / Not at all
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Concluding questions

20.

21.

22.

23.

24.

25.

Co-funded by
the European Union

Please mention what you consider to be the positive aspects of the training seminar
(up to 3)

Please mention what you consider to be the negative aspects of the training
seminar (up to 3)

Please report what you think are the benefits of the methodology proposed
through the training

Please report any difficulties in implementing the methodology proposed through
the training

Please give your suggestions for the improvement of the training seminar (including
its methodology)

Please fill in anything else you would like to comment on regarding the training
course
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act:onaid (08 ) nanenisTHMIO 53

yia évav kéopo nio dikaio @5’ OELIANONIKHZ




dialect

Co-funded by
the European Union

Impact Assessment Questionnaire — University Students

EpwtnuatoAdylo ALoAdynong tou Eknaidsutikol Zepwvapiov oto nAaiclo tov DIALECT 3

MNapakadw o€ kade epa')rnonnv QamAvVTNon ToU 0OG EKPPAlEL.

A. ZTOIXEIA EPQTQOMENOY/HZ

1. ®ulo
Avépag /Tuvaika /AM\o

2. e molo £t0¢ TG doltnong oag eiots;
1°—20-3°_4°_5o4

B. ANTIAHWEIZ EPQTQOMENOY/HZ

3. Metd tnv oAokAnpwon twv omoudwv oag, Ba cag evdlédepe va EPYAOTEITE WG
EKTIALOEVTIKOC PUOLKAC aywyn g o oxoleia; NAI/OXI

4. Jupdwveite pe v avtilndn otL to padnua tng Ouoikng Aywyng ota oxoAsia
UTIOpEL va. AEITOUPYNOEL WE LECO YL TNV TTPOOYWYH TWV SNUOKPATIKWY afLlwV, TNG
LooTNTAG Kol TG €AeuBeplag, yla TNV KOTAMOAEUNON Twv SlAKPIOEWV Kol TV
oupumnepiAnyn Tng StadopetikOTNTAG;

Mapa oAU /MoAv / Aiyo / KaBoAou

5. Zupdwvelte pe tnv mpotaon: O ekmaldeuTIKOG PUOIKNG aywyng elval To mpdowmo
mou Ba mpokahéoel To evlladépov Twy padntwv/tplwv Kot Ba dnuloupynoel To
KatdAnAo meplBaAiov pabnong, wote va KOAALEPYNOOUV KOAEC SLATIPOCWIILKEC
OXEO0ELG LETALY TWV pabnTwy;

Mapa oL /MoAL / Alyo / KaBoAou
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Ikavomoinon

6. 0600 WKavomotnUéEVOL/VEG €l0TE QO T CUMUETOXN OOG 0T CUYKEKPLUEVN
ekmaidevon;
=  [apa oAU /MoAu / Aiyo / KaBoAou

7. Tlo cuykekpLpéva, TIOOO LKavomotnpévog/n iote ano:

7.1 Tnv €MLOTNUOVIKN EVNUEPWON 0OG
. Mapa oAU /Mol / Aiyo/ KaBoAou

7.2 Tnv eVvNUEPWOT] 0AG O TALSOYWYLIKA Bpata
= MNapa oAU /Mol / Aiyo/ KaBoAou

7.3 Tnv evnuépwon oag og BEPaTo CUUTTEPIANTITIKAG ekaibeuang
= Mapo oAU /Mol / Aiyo/ KaBdAou

7.4 Tnv KATAPTLON TWV EKMTALSEVTWV/TPLWV KOL TWV ELCNYNTWV/TPLWV YEVIKA;
= [apa oAU /Mol / Aiyo/ KaBdAou

7.5 Tnv opydvwaon Tou oepvapiou;
= Mapo oAU /Mol / Aiyo/ KaBdAou

7.6 Tnv EMAPKELA TOU UALKOU KOl TWV EMOTTTIKWY LECWV;
= Mapa oAV /MoAl / Aiyo/ KaBdhou

7.7 Tn SLAPKELA TOU EMIUOPDWTIKOU CEULVAPiou
= [lapa oAU /MoAl / Alyo/ KaBoAou

NepLexopevo

8) Xemolo Babuo to meplexduevo Tne ekmaideuonc eixe evbladépov yla 0dg;
= 3e oAU peydho Babud/ e peyddo Padbuo / e pétplo Babuod/ e pikpo Badbuo/
KaBdAou

9) Iemolo Babuo Bewpeite OTL IkavomolBnkav oL mpoodokieg oag and tnv

ekmaildevon;
= Je oAU peydAo Babuo/ Se peydho Badbuo / Ie pétplo Badbuod/ e uikpo Badbuod/
KaBdAou

act:onaid
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10) Ze mowo Pabuod miotevete OTL n ekmaldevon mou AdBote oupPAaAAel otnv
npowbnon tng LodtnTag, otnv ocuunepiAnPn g StadopseTikdTNTOG KOl OTNV
KOTAMoA£inon Twv SLakpioswv;

= 3e oAU peydho Babuod/ e peyddo Badbuo / e pEtplo Babuod/ e uikpo Padbuo/
KaBdAou

A LoTNTEG/YVWOELS

‘Exovtag mapakoAouBnoeL TNV CUYKEKPLUEVN eKTtaldEUON:

11) & moto BaBuo cuvéBale To oepvaplo oth BeATiwaon TWV YVWOEWV 00G;
= Je oAU peydho Babud/ s peyddo Baduod / e pétplo Babuod/ e pikpod Baduod/
KaBoAou

12) e moto BaBuo cuvéPBale to ogpvaplo otn BeAtiwon Twv S£§LOTATWV 0aG O OXEDN LE:

12.1Tov oxeblaoud SL6aKTIKoU osvapiou

= 3e oAU peydho Babuod/ e peyddo Padbuo / e pétplo Babuod/ e pikpo Padbuo/
KaBdAou

12.2 Tnv Tpomonoinon twv mayvisLwy

= Y& oAU peydAo Babuo/ Ie peydho Babuo / Ie pétplo Babuod/ e uikpo Badbuod/
KaBdAou

13) e moto BaBuo viwbete OtL elote og B£on va epopudoete T SidayBeioca pebodoloyia ot
pia Taén;
= 3e oAU peydho Babuod/ e peyddo Padbuo / e pétplo Babuod/ e pikpo Padbuo/
KaBoAou

EPpWTAOEL] CUUMEPOOLLOTIKEG

14) Nopakalw avadpépate mola Bswpeite OTL ATOV Ta OETIKA OTOLXEIOL TOU OEULVOPIOU (WG
3)

15) MNapakoAw avadépate molo Bewpeite OTL ATAV TA APVNTIKA OTOLYEIQ TOU OEULVapiou
(€wg 3)

16) Nopakalw avadépate av Ba prmopovoate vo epapudoete to 6o pdabate otnv mpaén

(7 APIZETOTEAEIO
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Impact Assessment Questionnaire — University Students

Evaluation Questionnaire of the Training Seminar in the framework of DIALECT 3

For each question, pleas@the answer that applies to you.

A. DEMOGRAPHIC PROFILE
1) Gender

= Male /Female /Other

2) In which year of your studies are you?

™ 1st _ 2nd _ 3rd_ 4rth _ 5th+

B. PERCEPTIONS OF THE RESPONDENT

3) After completing your studies, would you be interested in working as a physical
education teacher in schools?
= YES/NO

4) Do you agree with the belief that the Physical Education course in schools can
function as a means to promote democratic values, equality and freedom, to fight
discrimination and to include diversity?

= Very much / Much / A little / Not at all

5) You agree with the proposition: The physical education teacher is the person who
will arouse students' interest and create an appropriate learning environment, so
that good interpersonal relationships between the students can be cultivated?

= Very much / Much / A little / Not at all

s (7N APIETOTEAEIO
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C. SEMINAR EVALUATION

Satisfaction

6) How satisfied are you with your participation in this training?
= Very much / Much / A little / Not at all

7) More specifically, how satisfied are you with:

7.1 The scientific update
= Very much / Much / A little / Not at all

7.2 The update on educational topics
= Very much / Much / A little / Not at all

7.8 The update on inclusive education issues
= Very much / Much / A little / Not at all

7.9 The preparation of the trainers and presenters
= Very much / Much / A little / Not at all

7.10  The organization of the training
= Very much / Much / A little / Not at all

7.11  The deployment of monitoring equipment
= Very much / Much / A little / Not at all

7.12  The duration of the training seminar
= Very much / Much / A little / Not at all

Content

8) To what extent was the training content interesting to you?
= To agreat extent / To a big extent / To a moderate extent / To a little extent /

Not at all
9) To what extent do you feel that your expectations were met by the training?
= To agreat extent / To a big extent / To a moderate extent / To a little extent /
Not at all

10) To what extent do you believe that the received training contributed to the
promotion of equality, the inclusion of diversity and the fight against
discrimination?

act:onaid
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= To agreat extent / To a big extent / To a moderate extent / To a little
extent / Not at all

Skills/knowledge

Having attended this training:

11) To what extent did the seminar contribute to improving your knowledge?
= To agreat extent / To a big extent / To a moderate extent / To a little extent /
Not at all

12) To what extent did the seminar contribute to improving your skills in relation to:

12.1 Course Design for Teaching

= To agreat extent / To a big extent / To a moderate extent / To a little extent /
Not at all

12.2 Game Modification

= To agreat extent / To a big extent / To a moderate extent / To a little extent /
Not at all

13) To what extent do you feel that you are able to apply the methodology taught in a

classroom?
= To agreat extent / To a big extent / To a moderate extent / To a little extent /
Not at all

Concluding questions

14) Please mention what you consider to be the positive aspects of the training
seminar (up to 3)

15) Please mention what you consider to be the negative aspects of the training
seminar (up to 3)

16) Please state whether you could implement what you learned in the seminar in
practice
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Huepopunvia ZupnAnpwong:

MPIN TIZ APAZTHPIOTHTEZ TOY DIALECT 3

®ulo: Avépag /Tluvaika /AANo
Neploxn: ABrva / EvBola / Hyoupevitoa / Osocoalovikn

IxoAeio: Taén: TuRpa:

1)

2)

3)

4)

5)

Y€ TL faBuo umapyxouv madld mou anopeVYoUV VO CUHMETACXOUV OTLG OASLKEC
S5paoTNPLOTNTEG O0TO MAALCLO TOU HaABNUATOC KoL TNG OXOALKAG KOLVOTNTAG;

2€ MOAU peydaho Baduod / e peydho Baduo / I pétpo Baduo / i pikpo Baduo /
KaBdAou

MeTagl Twv pHabnTtwv/Tplwy eiyate mapatnernoeL, TO00 0To HABNUd oag, 660
KOl 0TNV €V YEVEL OXOALKN {wh, CUUTEPLPOPEC SLAKPLTLKAG LETAXELPLONG AOYW
gbvotntag, puAou, oe€ouaAikol TPOCAVATOALGHUOU, avarnnplag KAT;

2€ MOAU peyaho Baduod / e peydho Baduo / 3 pétpo Baduo / i pikpo Baduo /
KaBdAou

MoteVeTe OTL TO HABNUa TNG GUCIKAG aywyng MpoodEPETAL yla TNV evioxuon
NG OVEKTIKOTNTAG, TN OoupmepiAnPn ™G  SladopeTikdTNTAG KAl TNV
KOTATIOAEUNGCN TWV SLAKPIOEWV 0TOUC/OTIG LOONTEC/TPLEG;

2€ MOAU peydaho Baduod / e peydho Baduo / I pétpo Baduo / I pikpo Baduo /
KaBdAou

2e TL BaBUO €XETE XPNOLUOTOLACEL LEXPL TWPA OTO MABNUA oOG oEvapLa yla TV
evioxuon ¢ avektkotntag, tn cuunepiAnPn tng StadopeTkOTNTAC KOL TNV
KOTQTIOAEUNGCN TWV SLAKPLOEWV 0TOUC/OTIG LOONTEC/TPLEG;

2€ MOAU peyaho Baduod / e peydho Baduo / 3 pétpo Baduo / i pikpod Baduo /
KaBdAou

OL tuxov napeupaocels oag, oe T Pabud Bewpeital 6tL Asttolpynoav wg mpog
TNV €VioXuon NG AVEKTIKOTNTAG, TN CUUTEPIANYN TNG SLadopETIKOTNTAC KAL TNV
KATATOAEUNGON TWV Slakploswv oToug/oTig HabnTtég/TpLeg oag;

2€ MOAU peyho Baduod / e peydho Baduo / 3 pétpo Baduo / 2 pikpo Baduo /
KaBdAou
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QUESTIONNAIRE FOR PHYSICAL EDUCATION TEACHERS A

BEFORE DIALECT 3 ACTIVITIES

Date Completed:
Gender: Male / Female / Other

Region: Athens / Evia / Igoumenitsa / Thessaloniki

School: Grade: Class:

1) To what extent are there students who avoid participating in group activities
within the classes and in the school community?

To a very large extent / To a large extent / To some extent / To little extent / To no extent

2) Have you observed among students, both in your class and in school life in
general, behaviors of discrimination based on ethnicity, gender, sexual orientation,
disability, etc.?

To a very large extent / To a large extent / To some extent / To little extent / To no extent

3) Do you think that physical education class offers the opportunity to promote
tolerance, inclusion of diversity and anti-discrimination among students?

To a very large extent / To a large extent / To some extent / To little extent / To no extent

4) To what extent have you so far used scenarios in your course to promote
tolerance, inclusion of diversity and anti-discrimination among students?

To a very large extent / To a large extent / To some extent / To little extent / To no extent

5) To what extent do you consider any of your interventions to have worked in terms
of promoting tolerance, inclusion of diversity and combating discrimination among
your students?

To a very large extent / To a large extent / To some extent / To little extent / To no extent
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EPQTHMATOAOIO KAOHITHTQN OYZIKHEZ AFQrHz
META TIZ APAZTHPIOTHTEZ TOY DIALECT 3

Huepopunvia ZupnAnpwong:
®ulo: Avépag /Tuvaika /AAAo

Neploxn: ABrva / EvBola / Hyoupevitoa / Osocoalovikn
IxoAeio: Taén: Tuqpa:

1) ZuvoAwkad mooo Kkavomolnpévol peivate amd tig Spaotnplotnteg tou DIALECT 3 oTig
omoleg ouppeTeiyaTte;
2€ peyaio Baduo / i€ pétpo Baduod / € pikpo Badbuod

2) Y& T PBaBpod ekmAnpwOnkav oL Tpocdokie¢ Tou  elxate  ywa TG
Sdpaoctnplotnteg/dpdoelg tou DIALECT 3;
2€ peyaio Baduo / 2 pétpo Baduod / € pikpod Badbuod

3) Oewpeite 6tL ot dpaoctnpLotnteg tou DIALECT 3 cuvéBalav otnv mpowbnon tng
ooétntag, otnv cupnepAndn tng SLadopeTKOTNTOC KoL OTNV KATOTOAEUNGCN TWV
Slakploswv otoug/otig pabntég/Tpleg oag;

2€ peyaho Baduo / i€ pétpo Baduod / € pikpod Badbud

4) e moto Babuod cuveBarav ol Spaosig/Spaotnplotntec tou DIALECT 3 otnv evioyuon
Twv SeflotiTwv Twv padntwv/padntplov

0. YLOL TNV AVANTUEN TNC OUASLKOTNTAG LETAEY TOUC
2€ peyaho Baduo / 3 pétpo Baduod / e pikpd Baduod

B. yw TNV mpowbnon TNC ouvepyaoiag KalL Tou oeBacuol  PETALU TwvV

padntwv/TpLwy
2€ peyaio Baduo / 3 pétpo Baduod / e pikpod Badbuod

y. yla tnv amodoxn tng Stadopetikdtntag HeTald Twv padntwv/tpLwv
2€ peyaho Baduo / e pétpo Baduod / e pikpo Badbuod

5) Meta tg Spaoctnplotnteg tou DIALECT3 Bewpeite otL evioxUBnke n aicBnon tou
QVAKELV VLo TOUG/TIC HaBNTEC/TPLEC LETAVAOTEUTLKNAC KATOYWYAC, HECW TWV HLKTWV
opadwv modoodaipou ;

2€ peyaho Baduo / i€ pétpo Baduod / e pikpo Badbuod

6) Oswpeite OTL evioxUONKe N LWWOTNTA TWV GUAWY OTOUG/OTIC HoONTEG/TPLEG HEoa oo
NV Xpon Twv SI80KTIKWVY oevapiwy kat tThv opdda modoodaipou3;
2€ peyGio Baduo / 3 pétpo Baduod / e pikpod Badbud

7) Octwpeite OTL evioxUONKe n avOekTIKOTNTA Twv PAONTWV/TPLWV Yyl TNV
QVTLUETWTTILON PATOLOTIKWY OXOAWV Kol CUUTIEPLDOPWY;
X5 peyaio Baduo
(7m\\ APIETOTEAEIO

act:onaid (L8 nanenizTHMIO 62

1 di)
yia évav kéopo nio dikaio @37 OEIIANONIKHZ



dialect <

J
\ g

o S

Co-funded by
the European Union

/ 2 pétplo Babuod / Z€ pikpo Badbuo

8) Ocwpeite OTL eVioXUONKOV OL KOWWVIKEG SEELOTNTEC TWV HABNTWV/TpLwV og AAAoug
Topelg t™¢ Twng, OMw¢ To va akoUyetal n ¢dwvh Toug Kol va aloBdvovral OtL
ONUELWVOULV TIPO0S0 0To oXoAelo Kal atn {wr) Toug.

2€ peyaho Baduo / 2 pétpo Baduod / i€ pikpo Badbuod
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QUESTIONNAIRE FOR PHYSICAL EDUCATION TEACHERS

UPON COMPLETION OF DIALECT 3 ACTIVITIES

Date Completed:
Gender: Male / Female / Other

Region: Athens / Evia / Igoumenitsa / Thessaloniki

School: Grade: Class:

1) Overall, how satisfied were you with the DIALECT 3 activities you participated in?

2) To what extent were the expectations you had for the DIALECT 3 activities/actions
fulfilled?

3) Do you consider that DIALECT 3 activities contributed to promoting equality, inclusion of
diversity and combating discrimination among your students?

4) To what extent did the DIALECT 3 activities/actions contribute to strengthening the skills
of the students?

a. to develop teamwork among students

b. to promote cooperation and respect among students

c. to promote acceptance of diversity among students

5) After the DIALECT3 activities, do you consider that the sense of belonging for students of
immigrant origin was enhanced through the mixed football teams?

B A\ APIZTOTEAEIO
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6) Do you feel that gender equality was reinforced for the students through the educational
scenarios and the football3 team?

Co-funded by
the European Union

7) Do you feel that students' resilience to deal with racist comments and behaviors was
enhanced?

8) Do you feel that students' social skills were enhanced in other areas of life, such as having
their voices heard and feeling that they are making progress in school and in their lives?
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Huepopnvia Zupminpwong:

Meploxf: ABriva @  EVBowa @  Hyoupevitca @ Osoocalovikn@

®Vro: Ayopl@ Kopito @ Ao @

ZxoAelo: Taén: Tunpa:
Nat Aev gipal Oxt
otyoupog/n/o

1 | Mou elvat 8U0KOAO va ETIIKOWVWVAOW KAl VO CUVEPYOLOTW LE TOUG
oUHMABNTEC/TPLEC pou amd GAAR eBvikoTnTa

2 | NuwbBbw povala kal amouovwaon oTo oXoAeio

3 | NwbBw ot ametholpol amd cUPHAONTEC/TPLEC HOU, TIOU €XOUV
SladopeTikn €BvikOTNTA 1 KOUATOUPA OO TN SIKI LoU

4 | MTopw va CUVEPYOLOTW HE TOUC/TIG CUPHAONTEC/TPLEC HoU
aveéaptAtwe puAoU

5 | Ynepaornilopal toug/Tic cUHHAONTEC/TPLEG LoU OTAV TOUG/TIC
npooBaAAouv AOyw Xpwpatog, kataywyng, duiou, avamnnplag,
gudaviong, KAT

6 | Aev avtibpw Aoxnua og ayevh Kot TpooBANTIKA oxOALa

7 | AloBavopal otL Sev tatpldlw/avnkw oto oxoAeio pou

8 | Zto oxoAeio pnmopw va gipal o EAUTOC HoU

9 | Miotebw OTL KopiTola KAl ayopLa Umopouv va maiéouv to (dlo
KoAd modoodatpo

10 | Asttoupyw opadikd kot Bondntikd mpog OAouc/OAeC TOug/TIC
CUHHABNTEC/TPLEG Hou aveEapTATWG GUAOU Kot BVIKOTNTOC

11 | Motedw OTL 6AoL oL AvBPWTIOL TIPEMEL VO AVTIUETWITI{OVTAL E
osBaouod

12 | Zto modoodalpo TO TLO ONUAVIIKO eival va Palelg ooa
TEPLOCOTEPA YKOA UTTOPEIC

13 | AloBavopatl 6TL oto oXoAsio uTtdpyxouv matdLd mou pe adlkolv Kal
pe avtipetwrilovv dtadopetikd

14 | Ohoi/OAec ol padntég/Tpleg 6tav nailouv oto modoodalpo £xouv
(0O SIKOLWUATO KOLL UTIOXPEWOELG

15 | AloBavopal euxapLota Kal AVeTa oTo XOAE(0 pou

16 | Aev gipal kaAog/kahr oto vo SOUAEUW OpadLKE

17 | Kavw mapéa pe ouppadntec/tpLeg Stadopetiknig OVIKOTNTAC O
™ &K pHou

18 | Tevikd ViwBw KaAQ LE TOV EQUTO OV
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Date of completion:

MNeploxn: Athens D Evia D Igoumenitsa D Thessalonikin

Gender: Male [[] Female [] Other []

School: Grade: Class:

Yes Not sure No

1 | It is difficult for me to communicate and cooperate with my
classmates of a different nationality
2 | I feel lonely and isolated at school

3 || feel threatened by classmates of a different ethnicity or
culture from mine

4 | | can cooperate with my classmates regardless of their gender
5 | I stand up for my classmates when they are

are insulted because of their color, origin, gender,

disability, appearance, etc.

6 | 1 do not react badly to rude and offensive comments

7 | I feel that | don't fit in/ belong at school

8 | At school | can be myself

9 | I believe that girls and boys can play football equally well

10 | | act as a team player and help all my classmates regardless of
gender and ethnicity

11 | | believe that all people should be treated with respect

12 | In football the most important thing is to score as many goals

as you can

13 | | feel that there are children at school who treat me unfairly or
differently.

14 | When playing football, all students have equal rights g
obligations.

15 | | feel comfortable and at ease in my school

16 | | am not good at working in a team

17 | I hang out with classmates of a different nationality than mine
18 | | generally feel good about myself
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A=ONEZ OMAAIKA EZTIAZIMENHZ £YZHTHZHZ (FOCUS GROUP)

I. TvwpLlpio E TOUG CUUHUETEXOVTEG

Il. AnoteAéopata otoug Kabnyntég

1. Zag BonBnoe to mpoypappa (Héoa amod ta Sdaktika oevapla+football 3 sessions)
woTe va evioxuoete TG Se€loTNTéG oag (oe ox€on HE TNV KATAMOAEUNON TWV
Slokploewv kot tnv mpowbnaon tng cupumnepiAndng);

2. Ti SuokoAieg avtlpeTwioote W PoC TV edpapuoyn Tou (TEXVIKEC SUOKOALEC TLY.
pLkpn SLdpkeLa oxoAKnG wpag, aAAG Kal we tpocg TG cuuneplpopec/otepedtuna);

3. ARO tic 5paoTNELOTNTEC TOU Poypaupatog (oevapla & football3), mola ftav ekeivn
Tou Bewpeite 6Tl AsttoVpyNnoe KAAUTEPA OTLG TALELC oagc; Mati;

4. 'EXETE KATIOLEG CUYKEKPLUEVEC TIPOTAOELS BEATIWONG TOU TIPOYPAUOTOG 000V adopa
Vv eknaibeuon Kal emkovwvia pe e0ag (toug KaBnyntég Quotkng Aywyng);

5. Oa cupmnepthapPBavare to football 3 otic SpaoctnpldotnTeg TOU HABAUATOG;
lll. AnoteAéopata otoug/otic Madntég/TpLeg

1. MNwg avtpetwrioay ot podntéc/uabnTpleg tig véeg npooeyyioelg tou DIALECT 3 oto
HAOnpa Ouotkng AYwyng;

2. Otswpeite otL oL dpaoctnpLotnteg tou DIALECT 3 ocuvéBalav otnv mpowdnon tng
LooTNTAG, 0TNV CUPMEPIANYN TG SLAPOPETIKOTNTAG KAL OTNV KATOMOAEUNGCN TWV
Slakpioewv otouc/otic padntég/tpleg oag; Exete KAmolo Tapddelypo aAlayng
ouumnepLdpopag;

3. Molo Ba yapaktnpilate wg To PACLKO TTAEOVEKTNIA KAL TO BAOLKO HELOVEKTNHA TNG
napéupaong yla ta motdia;

4. Oo Bé\ate va pog avadEpete Kamola mopadeiypara;
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FOCUS GROUP DISCUSSION THEMATIC AXES

I. Getting to know the participants

Il. Physical Education professionals’ impact

1. Did the project (through the teaching scenarios + football 3 sessions) help you to
strengthen your skills (in relation to anti-discrimination and promoting inclusion)?

2. What difficulties did you face in terms of implementation (technical difficulties e.g.
short duration of the school hour, but also in terms of attitudes/stereotypes)?

3. Of the programme activities (scenarios & football3), which was the one that you felt
worked best in your courses? Why?

4, Do you have any specific suggestions for improving the programme in terms of
training and communication for the PE teachers?

5. Would you include football 3 in your course activities?

lll. Students’ impact

1) How did the pupils respond to the new approaches of DIALECT 3 in PE lessons?

2) Do you think that DIALECT 3 activities contributed to promoting equality, including
diversity and combating discrimination among your students? Do you have an example of
behavioral change?

3) What would you describe as the main advantage and the main disadvantage of the
intervention for the students/adolescents?

4) Would you like to give us some examples?
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